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ABSTRACT 
 
Septiana Kusumaningsih. 2017. “A Correlation Study between Students’ 
Motivation and Self-Confidence toward Speaking Ability of The First Grade 
Students of Man Sukoharjo in The Academic Year of 2016/2017”.Thesis, English 
Education Department, Islamic Education and Teacher Training Faculty, IAIN 
Surakarta. 
Advisor   : Zainal Arifin, S.Pd., M.Pd 
The key word : Correlation, Students’ Motivation, Self-Confidence, Speaking 
ability. 
 
The objectives of this research are to find out the correlation between (1) 
students’ Motivation and speaking ability (2) self-confidence and speaking ability 
(3) students’ motivation and self-confidence toward speaking ability of the first 
grade students of MAN sukoharjo in the academic year of 2016/2017. 
The research was carried out at MAN Sukoharjo, from April 2017 up to 
May 2017. The research method was a quantitative correlation research. The 
population of research all the first graders of MAN Sukoharjo in the academic 
year 2016/2017. Consist of 217 students and it consist of eight classes namely X 
IPA 1, X IPA 2, X IPA 3, X IPA 4, X IPS 1, and X IPS 2, X IPS 3, Religion 1. 
The samples of research consist of 30 students. The sampling technique used is 
cluster random sampling. The techniques of collecting data are: questionnaires 
and test. The questionnaire to students’ motivation and self-confidence, and the 
test is for speaking ability. The techniques which were used to analyze data were 
simple and multiple linear regressions. 
The results of the study show that (1) there is a positive correlation 
between students’ motivation and speaking ability because the coefficient of 
correlation r-obtained is higher than r-table (0,844> 0,361); (2) there is a positive 
correlation between self-confidence and speaking ability because the coefficient 
of correlation r-obtained is higher than r-table (0,984> 0,361); (3) there is a 
positive correlation between students’ motivation and self-confidence toward 
speaking ability because the coefficient of correlation r-obtained is higher than r-
table (0,987> 0,361). From the result of the research, it can be concluded that 
there is positive correlation between students’ motivation and self-confidence 
toward speaking ability. Therefore, students’ motivation and self-confidence have 
contribution in increasing students’ speaking ability. 
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CHAPTER I 
INTRODUCTION 
 
A. Background of the Study 
Speaking part of daily life because speaking is an integral part of a 
human being. Speaking is very significant skill in language since it is used 
for expressing our ideas, getting information and massages. People like to 
judge the success of learning language from the ability to express their 
ideas orally. Therefore the goal of people learning language is to be able to 
speak it. In teaching-learning process, speaking is one of the activities that 
can help the students to master English language. By English subject given 
to the student, they are expected to have good speaking to communicate, 
they are able to express ideas in English such as to interview, to give 
speech, debate and many others.  
Besides that, having a good speaking ability is very important. In 
addition, the most important thing is to allow students to be more talk-
active in the class and to make students demonstrate the ability of speaking 
in front of the class. In fact, many students still have difficulties in 
mastering English language especially in speaking. According to 
Thumbury (2005: 1), speaking is interactive. It requires the ability to 
cooperate in the speaking management. Speaking becomes one of the 
skills that must be mastered in English learning and most of the students 
1 
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get difficulties in learning speaking. Usually students have nervousness 
when they want to speak. 
English is one of the compulsory subject in senior high schools. In 
Indonesia curriculum there are four major skills which have to be taught in 
the English teaching and learning process. Those are listening, speaking, 
reading and writing. Learner must learn to listen, speak, read, and write in 
English and mater the four English major skills to achieve the teaching 
purposes.  
One of the language skills that must to be mastered by any foreign 
language learner is the ability to speak or communication in the target 
language. Speaking skill is an important skill that they should master when 
they learn a language. The ability of speaking can measure the success of 
leaning language. Speaking skill should be taught and practiced in the 
language classroom because the language course truly enables the students 
to communicate in English.  
Speaking is still be the main skill because every teaching learning 
process are always needed a good communication between teacher and 
students. The purpose of communication is as a tool for students to 
appreciating the idea in learning English activity. Despite for 
communication in learning English activity it is also be use in such 
competition like debate for example. Debate is require a well speaking 
skill. So that why speaking skill must be improved and owned by every 
students in senior high school. 
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Based on the interview, the teacher of Man Sukoharjo said 
speaking is one of the difficult aspect for student in learning English. This 
is hardly surprising when one considers everything that is involved when 
speaking: ideas, what to say, language, how to use grammar and 
vocabulary, pronunciation and reacting to the person you are 
communicating. 
There are many aspect to influence speaking teaching learning 
process, one of them is motivation and self-confidence. From that aspect 
the teacher can see the students speaking ability and how to motivate them, 
self-confidence and speaking have correlation. 
Motivation is individual reason for behaving in a given manner and 
in a given situation. However, it also means impulse, emotion or desire 
that moves one to a particular action or to do something and keep doing it. 
Consequently if a person has a reason to perform an action, he/she has 
high motivation, and a person who does not have significant reason, she/he 
has low motivation. (Mahdi, in Ningrum, 2013). 
It is undebatable true that motivation is one of the key factors 
influencing the success of foreign language (Ely 1986; Dornye 1994; 
Williams and Bueden 1997; Anjomshoa and Adihi, 2015. 
According to Brophy (2004: 3), “Motivation is theoretical 
construct used on explain the initiation behavior”. From the sentence, we 
know that motivation is an important thing to support the students in 
learning process. In this research, the researcher will try to find the 
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correlation between students’ motivation and speaking ability. Since 
motivation is one of the internal factors that influence in learning. 
Self-confidence is essentially an attitude which allows us to have a 
positive and realistic perception of ourselves and our abilities. It is 
characterized by personal attributes such as assertiveness, optimism, 
enthusiasm, affection, pride, independence, trust, the ability to handle 
criticism and emotional maturity (Sihera, 2007). Self-confidence is a 
personal factor that pays a supportive role in the achievement of foreign 
language learning. Some studies claim that no language learning activities 
will be carried out successfully without it (Huitt, 2004 & Khodadad, 2003, 
cities in Hayati 2008,; Brown, 1994)), in Safaa Mohammad Al-Hebaish, 
faculty of education, Taibah University, in Fidiyah, 2015. 
As the communications and travel opportunities are speaking, as a 
general neglected area in language teaching process, has to be one of the 
main concerns in EFL context. Self-confidence, as a facilitator to speak 
fluently and accurately both n mother tongue and target language, is 
gaining importance in communication especially in speaking. 
Sihera (2007) defines that self-confidence is essentially an attitude 
which allows us to have a positive and realistic perception of ourselves 
and our abilities. RMIT University (2009:3) state that, self-confidence is 
the belief that you can achieve success and competence. In the other word 
believing of yourself to be capable of it. Self-confidence might be in 
reference to specific tasks or a more wide ranging attitude that you hold 
about your abilities in life. 
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Students often think if the ability to speak a language is the result 
of language learning, and speaking is also crucial part of the language 
learning process. One of the factor that affect in studying foreign language 
is motivation it give contribution or affect student themselves to keep 
struggle to reach a good achievement in their study. It also motivation is 
important to support self-confidence at speaking activity in teaching 
learning process.  
The effectiveness in introduction self is giving contribution in self-
confidence increasing the student’s speaking ability. Therefore, students 
will have a self confidence in teaching learning process, and sharing in 
idea. So, motivation affect self-confidence, because self-confidence is built 
from motivations which are got from teachers or learning environment.  
The researcher choose the students of MAN Sukoharjo it is only 
one Islamic senior high school in sukoharjo. There has been supported and 
completed learning media and they choose excellent class every grades. 
The researcher wanted to know whether there is any correlation between 
variables in the theory like expert said or not and the researcher wanted to 
know whether the ability of the students’ motivation and self-confidence 
has correlation to the speaking ability. If in this research is proven has a 
positive correlation, so that research would orientation for teacher or 
school to improve the quality in learning English. It also gives good affect 
for school, as an excellent school in learning English, and becomes good 
example to another school.   
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Based on the explanation above, the researcher tries to find out 
whether there is significant correlation between students’ motivation and 
self-confidence toward speaking ability.  
From the elaborate above, the researcher want to conduct a 
researcher entitle “A Correlation Study between Students’ Motivation 
and Self-confidence toward Speaking ability of the first grade student 
of MAN Sukoharjo in academic year of 2016/2017”. 
 
B. Identification of Problem 
1. The factor which influence the students’ speaking ability 
2. Play important role students’ motivation and self-confidence 
toward speaking ability. 
3. The correlation student motivation and speaking ability. 
4. The correlation self-confidence and speaking ability. 
5. The correlation between students’ motivation and self-confidence 
toward speaking ability 
6. The contribution students’ motivation and self-confidence toward 
speaking ability. 
 
C. Limitation of the Problem 
This study focused on three variables, namely students’ motivation and 
self-confidence as independent variable and speaking ability as dependent 
variable. Therefore, the researcher limited this research on finding a 
correlation between students’ motivation and self-confidence toward 
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speaking ability of the first grade students of MAN Sukoharjo in academic 
year of 2016/2017. 
 
D. Problem Statement  
Based on the background of the study above, the problem of this research 
is formulated as follows: Is there any significant correlation between 
students’ motivation and self-confidence toward speaking ability of the 
first grade students of MAN Sukoharjo in academic year of 2016/2017. 
 
E. The Objective of the Study 
According to problem of study stated above, the objective of the research 
is to know whether there is significant positive correlation between 
students’ motivation and self-confidence toward speaking ability of the 
first grade students of MAN Sukoharjo in academic year of 2016/ 2017. 
 
F. The Benefit of the Study 
The benefits of the study result are as follows: 
1. Theoretical benefit 
To prove whether there is correlation study between students’ 
motivation and self-confidence toward speaking ability at the first 
grade student of MAN Sukoharjo in academic of 2016/2017. 
Through this research is expected to improve knowledge either for 
teacher or society. So it can be used as the reference in improving 
and developing speaking ability in the school. The researcher also 
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hoes that this research will give contribution for the development 
of education in Indonesia large.  
2. Practical benefit 
For teacher, result of this research gives information which 
hopefully can be used as starting point whether it is important to 
increase self-confidence and speaking ability on the variable and 
the teacher can improve teaching learning process especially in 
teaching and learning speaking ability by giving attention on the 
improvement of self-confidence and giving motivation after 
student improve their speaking ability. 
For the student in foreign language class should have self-
confidence in speaking ability, because when we talk about another 
language it means we start to learn the beginning. It start in very 
command word to the difficult one.  
For institution this study can help to develop student ability 
and understanding characteristic of student, so that the student can 
be motivated to study English and make them think that English is 
a funny subject to learn, it is not difficult but only need more 
practice. The researcher hopes also they can be more active in 
English class whether they be able to speak or not it just to increase 
their braveness to use their skills in speaking class.  
 
 
 
9 
 
 
G. Definition of Key Terms 
To avoid misunderstanding in the interpretation of the words that are used 
in this research, the researcher gives definition of the words of the terms of 
this research as follow: 
1. Correlation  
Schreiber (2011:15) states, the purpose of correlation research is to 
assess the magnitude (absolute size between zero and one) and 
direction of a relationship (positive or negative) between two or 
more variables. 
2. Students’ Motivation  
According to Brophy (2004: 3) states, Motivation is theoretical 
construct used to explain the initiation, direction, intensity and 
persistence of behavior, especially, goal direction.  
3. Self-confidence 
Self-confidence is personal factor to express students self that pays 
a supportive role in the achievement of foreign language learning. 
4. Speaking 
Speaking is the production skills that consist of producing 
systematic verbal utterances to convey meaning (Balley, 2005). 
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CHAPTER II 
REVIEW ON RELATED LITERATURE 
 
A. Theoretical Description 
1. Review on Speaking Ability 
Speaking is one of the important skills that have to be mastered 
by students in learning English. Many experts define speaking in 
different ways. According to Scoot and Ytberg (2000:3) sate that 
speaking is perhaps the most demanding skill for the teacher to teach. 
Hornby (1994:398) says that speaking is not only uttering ideas in or 
mind, but also delivering and presenting new information to other people. 
It is a ways to present new language English orally. Speaking is an act o 
express one’s ideas, feeling, purpose, and thought orally. (Nunan, 
1991:39) says that to most people, mastering speaking is the single most 
important aspect of leaning a second language, and success in measured 
in term of the ability to carry out a conversation I the language. 
According to Skehan (in Ellis, 2003: 108), speaking is possible 
because of the way language is represented. Meanwhile, Levelt (in Ellis, 
2003: 108) states that speaking is a complex, multi-faceted phenomenon, 
involving a series of interlocking stages. 
Speaking is so much a part of daily life what that we it take for 
granted (Thornburry, 2005: 1). He also says that speaking is interactive 
and requires the ability to co-operate in the management of speaking 
10 
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turns. It also typically takes place in real time, with little time for 
detailed planning. He adds that speaking represents a real challenge to 
most language learners. 
Lewis and Hill, (1993: 54) argue that speaking a process that 
covers many things in addition to the pronunciation of individual 
sounds. This theory also tells that pronunciation stress and intonation 
will take a big part in this process. Speaking in the productive skill in 
oral modern. It like other skills, it is more complicated that it seems at 
first and involves more than just pronouncing words. 
According to Byrne (1976:8) speaking is a two-ways process. In 
the process of speaking a person does not only consider the 
informational content of what they are saying but also try to project 
their own ideas appropriately and effectively, and present themselves to 
the world of the listeners in a way which engages their attention. 
According to Widdowson speaking is defined as usage and use. 
Speaking, in the usage sense, involves the manifestation either of the 
phonological system or the grammatical system of the language or both 
by using the speech organs. In term of use, however, the act of speaking 
involves not only the production of sounds but also the use of gesture, 
the movement of the muscles of the face, and indeed of the whole body. 
Santoso (2006:42). 
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a. The Element of Speaking 
Based on the theories above it can be concluded there are five 
indicator namely, pronouncuation, grammar, vocabulary, fluency, 
comprehension 
a) Pronunciation 
The outer manifestation of speech is sound. The speaker must 
first decide what to say, be able to articulate the words, and 
create the physical sounds that carry meaning. According to 
Oxford Advanced Learner’s Dictionary, pronunciation is the 
way in which a word is pronounced, the way a person speaks the 
word of a language. In pronouncing the words, the learners 
regularly have problems distinguishing between sounds in the 
new language that do not exist in languages they already know. 
Problems with pronunciation may be distracting for the listener, 
but they rarely lead to miscommunication or misunderstanding. 
Fulcher (p25). 
b) Grammar 
Brown (2001:362) affirms that grammar is a system of rules 
governing the conventional arrangement and relationship of 
word in a sentence. In popular use, the term grammar describes 
what people-usually native speakers-ought or ought not to say 
or written. This is called prescriptive grammar because it 
prescribes correct usage. 
c) Vocabulary 
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“Vocabulary is defined as the “words” in foreign language. 
Words are perceived as the building blocks upon which 
knowledge of a second language can be built. However, a new 
item of vocabulary may be more than a single word. For 
example, post office and mother-in-law, which are, made up 
two or three words but express a single idea. They are also 
multi-word idioms such as call it a day, where the meaning of 
the phrase cannot be deduced from analysis of the word 
components”. Ur (1996:75). 
d) Fluency 
In fluency practice, the learners concentrate on communicating 
fluently, paying little attention to accuracy. Fluncler (p26). 
Their attention on the information they are communicating than 
on the language itself. 
e) Comprehension 
“Comprehension is the process of understanding speech or 
writing. It results from an interaction between different kinds of 
knowledge. For example: a knowledge of words (including the 
way to spell and pronounce), and a knowledge of grammar. 
Comprehension also involves different psychological operations, 
including perception, recognition, and inference. 
Comprehension contributes to language learning and without 
comprehension there is no learning.” Thornbury (p43) 
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b. Teaching Speaking 
The goal of teaching speaking is communicative efficiency 
(Hughes, 2002:6). Learners should be able to make themselves 
understood, using their current proficiency to the fullest. They should try 
to avoid confusion in the message due to faulty pronunciation, grammar, 
or vocabulary, and to observe the social and cultural rules that apply in 
each communication situation. 
According to Nunan (2003: 32), in Fadiyah, 2015 teaching 
speaking is to teach English Second Language (ESL) learners to produce 
the English speech sounds and sound patterns, to use word and sentence 
stress, intonation patterns and the rhythm of the second language, to 
select appropriate words and sentences according to the proper social 
setting, audience, situation and subject matter, to organize their thoughts 
in a meaningful and logical sequence, to use language as a means of 
expressing values and judgments, and to use the language quickly and 
confidently with few unnatural pauses, which is called as fluency. 
c. The Type of Speaking Performance   
According to Brown (1994: 266-268) there are six types of classroom 
speaking performance:  
a) Imitative 
In this type, students spent their time to imitate speech, for 
example, they are practicing the intonation contour, trying to 
pinpoint a certain vowel, sound, gesture, ect. Intonation of his kind 
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of imitation is not for the purpose of meaningful interaction, but for 
focusing on some particular element of language form. 
b) Intensive 
This type is designed to practice some phonological or grammatical 
aspect of language. It can form part of some pair work activity. 
c) Responsive 
The speaker has to responsive to the material and the comment or 
the question so the dialogue will not meaningless. 
d) Transactional (dialogue) 
Transactional is extended form of responsive language. It not just 
limited to give the short respond but it can convey or exchange 
specific information. 
e) Interpersonal (dialogue) 
The purpose of these type is designed for maintaining social 
relationship than for transmission of fact or information. 
f) Extensive  
The students of intermediate to advanced levels are called on to 
give extended monologues in form of oral report, summaries, or 
perhaps short speech. 
 
d. Problem of Speaking 
According to Ur (1996: 121), there are some problems faced by the 
learners in speaking activity. Those problems can be explained as follows: 
a) Inhibition 
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Unlike reading, writing, and listening activities, speaking requires 
some real time exposures to an audience. Learner are often 
inhibition about trying to say things in a foreign language in the 
classroom, such as worried about mistakes, fearful of criticism, or 
shy of the attention that their speech attracts. 
b) The Lack of theme to be spoken 
Some learners get the difficulties in thinking of anything to say, 
they have no motivation to express themselves beyond the guilty 
felling that they should be speaking. 
c) The low participation 
Only one participation can talk at a time if he or she to be heard. In 
a large group, this means that each one will have only little to talk. 
This problem is compounded by the tendency of some learners to 
dominate, while others speak very little or not at all. 
d) The use of mother tongue 
In number of classes, the learners share the same mother tongue. 
They may tend to use it because of some reasons. Firstly, it is 
easier. Secondly, it feels unnatural to speak to one another in a 
foreign language. The last, they feel less “exposed” if they are 
speaking their mother tongue. If they are talking in small groups, it 
can be quite difficult to keep using the target language. 
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e. Testing Speaking 
There are many technique to conduct oral or spoken test. the most 
commonly used spoken test type are suggested by Thomburry (2005: 124-
125) as follows: 
a) Interviews 
An interview is conducted by calling out individuals one by one for 
their interviews. Interviews is easy to set up but it is not conductive 
to test informal, conversational speaking styles. The effect of 
interviewer, such as style of questioning is difficult to eliminate. 
b) Live monologue  
The candidates prepare and present a short talk on a pre-selected 
topic. This type of test eliminates the interviewer effect and 
provides evidence of the candidate’s ability to handle on extended 
turn, which is not always possible in interviews. Other students can 
be involved as audience in question and answer session so the 
speaker’s ability to speak interactively and spontaneously can be 
coped in the test. 
c) Recorded Monologue 
A recorded monologue is less a more public performance. it is 
more practicable that live-monologue. Learners can record 
themselves on certain topic talk. The assessment of recorded 
monologue can be done after the event, and the result can be 
triangulation.  
d) Role Play 
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A learner must perform a certain role in the classroom. Another 
students or teacher can performance another role. 
e) Collaborative Task and Discussions 
These are similar with role-play except that the learners are not 
required to assume a role but simply to them. The learner’s 
interactive skill can be observed in circumstance that closely 
approximately real life language use. 
The indicator of speaking ability test oral proficiency scoring categories 
Indicator Score Categories 
Fluency 1 No specific fluency description. Refer to other four 
language areas or implied level of fluency. Numerous 
non-native pauses and/ or a non – native flow that 
interest with intelligibility. 
2 Can handle with confidence but not with facility most 
social situation including introduction and casual 
conversations about current events, as well as work, 
family, and autobiographical information. 
3 Can discuss particular interest of competence with 
reasonable ease. Rarely has to grope for words.  
4 Able to use the language fluency on all levels normally 
pertinent to professional needs. Can participate in any 
conversation within the range of his experience with a 
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high degree of fluency.   
5 Has complete fluency in the language such that his 
speech is fully accepted by educated native speaker.  
Grammar  1 Errors in grammar are frequent, but speaker can be 
understood by native speaker used to dealing with 
foreigner attempting to speak his language. 
2 Can usually handle elementary constructions quite 
accurately but dos not have thorough or confidence 
control of the grammar. 
3 Control of grammar is good. Able to speak the 
language with sufficient structural accuracy to 
participate effectively oin most formal and informal 
conversation on practical, social and professional 
topics.   
4 Able to use the language accurately on all levels 
normally to pertinent to pertinent to professional needs. 
Errors in grammar are quite rare. 
5 Equivalent to that of educated native speaker. 
Vocabulary  1 Speaking vocabulary inadequate to express anything 
but the most elementary needs. 
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2 Has speaking vocabulary sufficient to express anything 
but the most elementary needs. 
3 Able to speak language with sufficient vocabulary to 
participate effectively in the most formal and informal 
conversation in practical, social, and professional 
topics. Vocabulary is broad enough that he rarely has to 
grope for a word 
4 Can understand and participate in any conversation in 
the range of his experience with a high degree of 
precision of vocabulary.  
5 Speech on all levels is fully accepted by education 
native speakers in all its features including breadth. 
Pronunciation  1 Errors in pronunciation are frequent but can understood 
by a native speaker used to dealing with foreigner 
attempting to speak his language. 
2 Accent is intelligible though often quite faulty. 
3 Errors interfere with understanding and rarely disturb 
the native speaker. Accent may be obviously foreign. 
4 Errors in pronunciation are quite rare. 
5 Equivalent to and fully accepted by educated native 
21 
 
 
speaker.  
(Brown 2001, pp 405-407) 
  
2. Review on Students Motivation 
a. Definition of Students Motivation 
  Maehr & Meyer (in Brophy, 2010: 3) Motivation is theoretical 
construction used to explain the initiation, direction, intensity, persistence, 
and quality of behavior, especially goal-directed behavior. According to 
slavin (1999: 317), motivation is an internal process that process that 
activities, guides, and maintains behavior overtime. In plain language, 
motivation is what gets you going, keeps you going, and determines where 
you are trying to go. 
  In the other words, Weiner in Domyei (2011: 4), in Ningrum, 2013 
a theory of student motivation will have to include many concepts and 
their interrelationships. Any theory based on a single concept, whether that 
concept is reinforcement, self-worth, optimal motivation, or something 
else, will be insufficient to deal with the complexity of classroom 
activities. 
  Abraham Maslow (in Brophy, 2010: 4-5) suggested that needs 
function within a hierarchy arranged in the following order of priority: 
Physiological needs (sleep, thirst), Love needs (acceptance from parents, 
teachers, peers), Esteem needs (mastery experiences, confidence in one’s 
ability), Needs for self-actualization (creative self-expression, satisfaction 
of curiosity). 
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  In the other concept of needs is stated by Ausubel (in Brown 
1994). He says that there are six needs, which are constructed by 
motivation. The researcher take the concept as indicators, the concept is 
easy to understand for the researcher because it can help the researcher to 
take data of Student Motivation. 
The six concept are follows: 
a) Exploration 
Need to be explored or to see the object from the other side and to know 
unknown object. 
b) Manipulation 
Need to operate the environment and to make change 
c) Activity 
Need to mental and physic thought movement and exercise. 
d) Stimulation 
Need to stimulus of the environment, the other people, or ideas, through 
and feeling. 
e) Knowledge 
Need to Process and interlace the result of the explanation, manipulation 
activity and stimulation, to search the solution of the problems and to 
solve the contradiction. 
f) Ego Enhancement 
Need to the known and need to be accept by the other. 
  In this research the researcher using the six aspects of students’ 
motivation as the indicator concept of the students’ motivation 
23 
 
 
questionnaire, and the researcher take it into the blue print of the students’ 
motivation questionnaire. 
Martin For (in Brophy, 2010: 6) developed a theory of human motivation 
at included taxonomy of 24 goals arranged within six categories: 
a) Affective goals: entertainment, tranquility, happiness, pleasurable 
bodily sensations, and physical well-being. 
b) Cognitive goals: exploration to satisfy one’s curiosity, attaining 
understanding, engaging in intellectual creativity, and maintaining 
positive self-evaluations. 
c) Subjective organization goals: unity (experiencing a spiritual sense of 
harmony or oneness with people, nature, or a greater power) d 
transcendence (experiencing optimal or extraordinary states of 
functioning that go beyond ordinary experience). 
d) Self-assertive social relationship gals: experiencing a sense of 
individuality, sf-determination, superiority (in comparisons with 
others), and resource acquisition (obtaining material and social support 
from others). 
e) Integrative social relationship goals: belongingness, social 
responsibility (meeting one’s ethical and social obligations), equity 
(promoting fairness and justice), and resource provision (giving 
material and social support to others) 
f) Task goals: mastery, task creativity, management (handling everyday 
asks with organization and efficiency), material gain, and safety. 
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From the definition above, it can conclude that students’ motivation is 
students’ subject experiences, the initiation, direction, intensity, 
persistence, and quality of behavior, especially goal-directed behavior 
that is constructed by six needs: the need for exploration, 
manipulation, stimulation, knowledge, and ego enhancement. 
 
 
b. Type of Motivation 
The types of motivation are divided into different views. There are some 
types of motivation. The first is instrumental and integrative motivation. 
The second is intrinsic motivation. The brief explanations of types of 
motivation are follows: 
a) Instrument and integrative motivation 
 According to Gardner and Lamerd (in Ur, 1996: 276), I foreign 
language instruction, generally there are 2 kinds of motivation that are 
Instrumental and Integrative motivation. Instrumental motivation is the 
wish to learn language for reaching instrumental goal, such as career 
promotion or furthering a career, reading technical material, 
translation, good job, position and status. Integrative motivation refer 
to the desire to integrate into the target of language. Culture is to 
identify with and to make learners become a part of that society. In 
integrative motivation, students need to be attracted by the culture of 
the target language community, and in the strong of integrative 
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motivation, they wish to integrate themselves into that culture. 
(Harmer, 1998: 4) 
b) Intrinsic and extrinsic motivation 
  According to Dancy (in Brown, 1994: 155), he states that there are 
two dimension of the whole motivation constructed in general, they are 
intrinsically or extrinsically motivation. Intrinsically, motivated 
activities are ones for which there is not apparent reward expect the 
activity itself. People seem to engage in the activities for their own sake 
and not because they lead to extrinsic reward. Intrinsically motivation 
behaviors are aimed at bringing about certain internally rewarding, 
consequences, namely feeling of competence, and self-determiner. 
  On the other side, extrinsically motivated behavior is carried out in 
anticipation of a reward from outside and beyond the self. Typical 
extrinsic reward are money, prices grades, and even certain of types of 
positive feedback. Behavior initiated solely to avoid punishment are 
also extrinsically motivated. 
  According to Harmer (1991: 3), motivation is some kind of internal 
drive that encourages somebody to presume a course of action. If we 
someone perceive a goal (that is, something we wish to achieve and if 
that gal is sufficiently attractive we will be strongly motivated what to 
do whatever is necessary to reach the goal. He adds that motivation is 
divided into two categories, they are intrinsic motivation and extrinsic 
motivation, extrinsic motivation, which is concerned with actors outside 
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the classroom and intrinsic motivation is concerned with what takes 
place inside the classroom. 
1) Extrinsic motivation 
There are two main types of such motivation, integrative 
motivation and instrumental motivation. 
a) Integrative motivation 
The students need to be attracted by the culture of the 
target language community, and in the strong from of 
integrative motivation, they wish to integrate themselves 
into that culture. 
b) Instrumental motivation 
In this types of motivation, the students believe that 
mastery of the target language will be instrument in 
getting them a better job, position status. The language is 
an instrument in their attainment of such a goal. 
2) Intrinsic motivation 
Many students bring no extrinsic motivation to the classroom. 
They may even have negative feelings about language 
learning. We can consider factors affecting intrinsic, method, 
the teacher, and success. 
a) Physical condition 
The physical condition come from the atmosphere in 
which a language is learn is vitally important: the cold 
greyness of much institutionalized education must be 
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compensated for in some way if it is not to be have a 
negative effect on motivation. 
b) Method 
The method by which students are taught must have 
some effect on their motivation. If they find it deadly 
boring they will probably become de-motivated, 
whereas if they have confidence in the method they will 
find it motivating. 
c) The teacher 
Whether the students like the teacher or nor may not be 
very significant, though, is that two teachers using the 
same method can have vastly different results. 
d) Success 
Success or lack of it plays a vital part in the 
motivational drive of a student. Both complete failure 
and complete success may be de-motivating. Much of 
the teacher’s work in the classroom concerns getting 
the level of challenge right: this involves the type of 
task set, the speed expected from the student. 
  From the definition above, it can be 
conclude that the difference between intrinsic 
motivation and motivation to learn is closely related to 
the difference between affective and cognitive task 
engagement experiences. Intrinsic motivation refers 
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primarily to affective experience enjoyment of the 
processes involved in engaging in an activity. In 
contrast, motivation to learn is primarily a cognitive 
response involving attempts to make sense of the 
information that an activity conveys, to relate this 
information to prior knowledge, and to master the skills 
that the activity develops. Students may be motivated to 
learn from a lesson or activity whether they find its 
content interesting or its processes enjoyable 
 
c. Factors Affecting Students Motivation 
According to Elliot (2000: 345), in Ningrum, 2013 there are six factors 
affecting students’ Motivation, they are: 
a) Anxiety Anxious students may be difficulty in leaning in the first 
place; they may have difficulty demonstrating their knowledge on 
testing (Slavin, in Elliot, 2000: 10). It is associated with feeling of 
uneasiness, frustration, self-doubt, apprehension, or worry (Brown, 
194: 141). 
b) Curiosity and interest 
Curiosity is a cognitively based emotion that occurs when a student 
recognizes a conflict between what she or he believes to be true about 
the world and what turns out actually to be true (Loewensie, Elliot et 
al, 2000: 348). 
c) Locus of control 
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It can be defined as a personality train that concern whatever people 
attribute responsibility from their own failure of success to internal 
factors or to external factors (Slavin, in Elliot, 2000: 10). 
d) Learned Helplessness 
According to Elliot et al (2000: 352) there are three components that 
have particular relevance for the classroom namely: 
1) Failure to initiate action, the students who have experienced 
learned helpless tend not to try to learn new material (Passive). 
2) Failure to learn, even when new directions are even to these 
students, they still learn nothing from them. 
3) Emotional problem, these seem to accompany learned, helpless, 
frustration, depression and incompetence occurs frequently. 
e) Self-efficacy 
It refers to person’s beliefs in their own capabilities to exert control 
over aspect of their lives, these beliefs are product of one’s 
performance, vicarious experiences, verb al persuasion from others, 
and emotional arousal (Bandura, in Elliot et al, 2000: 352). 
f) Students Environment 
1) Classroom Environment 
This aspect is dialing with how students’ alleviate their difficulties 
and how they acquire knowledge and skill that they can use for 
self-help later (Newman, in Elliot et al, 2000: 354). 
2) Multicultural background of students 
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Providing an understanding and supportive environment can guide 
to the successful integration and accomplishment of multicultural 
students. 
3) Cooperative Learning 
Motivation of cooperative learning is associated with goal 
structures and potential rewards for group members. Cooperative 
learning involves two aspect of class organization: task structure 
and reward structure (Slavin, in Elliot et all, 2000: 359) 
g) Computer Technology 
Most studies assessing students’ attitude repost positive change when 
technology is used in classroom: students seem like using computer to 
learn (Elliot at el, 2000: 361) many students’ find that computer 
software is motivating. 
  The researcher summarize the concept as indicators of students’ 
motivation, it has six points namely: Exploration, manipulation, 
activity, stimulation, knowledge and ego enhancement. The researcher 
using the six aspect of students’ motivation as the indicator concept of 
the students’ motivation questionnaire, and take into blue print of the 
students’ motivation questionnaire.  
 
3. Review in Self-Confidence 
a. Definition of Self-Confidence 
  According to Goleman in Genctan (1984); Ozbey (2004) 
self-confidence is defined as an individual’s recognition of his own 
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abilities, loving himself and being aware of his own emotions. 
Akagunduz (2006), in Fadiyah (2015) divides self-confidence into 
two sub-categories as intrinsic self-confidence and extrinsic self-
confidence and continuous his explanation as follows: intrinsic self-
confidence is the thoughts and emotion about individuals’ being 
reconciled or pleased with themselves. Self-esteem, self-love, self-
knowledge, starting concrete aims and positive thinking are the 
element of intrinsic self-confidence. Extrinsic self-confidence is also 
the behavior and attitude towards others. The constructing element 
of extrinsic self-confidence are communication and controlling the 
emotions. In a study to develop a self-confidence scale conducted by 
Akin (2007), two factor as extrinsic and intrinsic self-confidence 
were determined. 
  Self-confidence is essentially an attitude which allows us to 
have a positive and realistic perception of ourselves and our abilities. 
It is characterized by personal attributes such as assertiveness, 
optimism, enthusiasm, affection, pride, independence, trust, the 
ability to handle criticism and emotional maturity (Sihera, 2007). 
Self-confidence is a personal factor that pays a supportive role in the 
achievement of foreign language learning. Some studies claim that 
no language learning activities will be carried out successfully 
without it (Huitt, 2004 & Khodadad, 2003, cities in Hayati 2008,; 
Brown, 1994)), in Safaa Mohammad Al-Hebaish, faculty of 
education, Taibah University, in Fidiyah, 2015. 
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  “Self-confidence is the belief that you can achieve success 
and competence. In order words, it is believes yourself to be capable. 
Self-confidence might be in reference to specific tasks or a more 
wide ranging attitude you hold about your abilities in life” (RMIT 
University: 2009) in Fidayah: 2015. 
 
  Base on those statement self-confidence is attitude of 
personal factor which allows us to have positive, realistic perception 
and believe to achieve success and competence. 
  As the communication and travel opportunities develop and 
the borders between countries are removed, speaking, as a general 
neglected area in language teaching process, has to be one of the 
main concerns in EFL context. Self-confidence, as a facilitator to 
speak fluently and accurately both and mother tongue and target 
language, is gaining importance in communication especially in 
speaking. 
 
b. Indicator of Self-Confidence 
  There are certain characteristics of those who have high self-
esteem and confidence in their ability to affect the journey of their life. 
These factors are universal and can be learned if they are not present in 
your life right now. (Didik Setyawan, 2012:40-41). The indicator of 
Self-confidence are: 
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a) They are ambitious. They want more from life, then 
existence or survival. They can dream themselves in better 
circumstances and surroundings. 
b) They are goal oriented. They seek a challenge of 
completing and setting new goals for themselves. They are not 
especially competitive, except against themselves. They enjoy 
breaking their own records. 
c) They have learned to communicate. They know how to ask 
for what they want and to hear advice and counsel. It is less 
important for them to be right than to be effective. They listen 
more than they speak. 
d) They are loving and kind. Those people who are a good 
inner self-image from nourishing relationships instead of toxic 
ones. They have learned to detach from relationships which do 
not allow them to be authentic. 
e) They attractive and open to others. The self-confidence 
people is usually drawn to one another. They vibrate their 
confidence in a way that attracts good things and good people 
to them. Being attractive does not necessarily mean physically 
attractive in the usual sense of the word, but rather spiritually 
beautiful. 
  The researcher summarize the indicator of self-confidence, 
it has five points namely: ambitious, goal oriented, learned to 
communication, love and kind, attractive and open to others. Self-
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confidence is the important thing because the students need self-
confidence to complete with the other friends. Therefore, the 
students remind the leaning process, in the other benefit, the students 
have good relationship with other and the students can be successful 
in academically. 
 
c. Self-Confidence Signs 
 There are the differences between learners who have high 
level of self-confidence and those who have not. The characteristics 
of those who have high level of self-confidence are explained by M. 
Farouk Radwan Msc (2012). The explanations of the characteristics 
of those who have high level of self-confidence such as bellow: 
a) Confidence body language 
Each posture or position leaves a certain impression in the viewers’ 
mind and that is why sticking to self-confidence postures and boy 
language will make other people think that you are confident. 
b) Confident people are relaxed 
Confident people are relaxed. They do not become anxious when 
they are with others. They do not bite their finger nails and they are 
not nervous. This does not mean that people who are not relaxed 
are not self-confidence, but it means that you cannot both feel 
confident and anxious in the same time. 
c) Remain calm wen being criticized 
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Confident people accept criticism with a smile. They do not lose 
their temper when somebody challenges their competency and 
sometimes they do not even bother to defend themselves when they 
are being criticized. 
d) Hyperactivity 
It is not a general rule but in many cases confident people are 
hyperactive ad it happens because lack of confidence and it forces 
the person to retreat the rear lines which is not. 
e) Assertiveness 
Clear tones of voice structured phrases, assertive body language 
are all clear signs of self-confidence. Assertiveness is a skill that 
can be learned. If you want to learn how to become assertive just 
check out this guide. Assertiveness will not only make you feel 
self-confident but also it can prevent depression. 
d. Strategies for Building the Students’ Self-Confidence 
 Providing encouragement and a positive atmosphere will help the 
students developing their self-confidence. Miller (2013) state that 
“students with self-confidence pay attention more in class get along better 
with their peers and generally have a more focused and inquisitive 
attitude” Miller has techniques to promote self-confidence of the students 
such as: 
1. Step 1 
Provide positive feedback to your students when appropriate. Tell 
them when they have done a good job on an exam or report. 
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Children thrive on praise and will push themselves to do well if 
they know you will be proud of them for their achievement. 
2. Step 2 
Give only genuine praise. If you provide empty praise, they will 
not feel as motivated to push themselves harder. 
3. Step 3 
Set realistic goals for each student. Recognize that every child is 
different and has different learning capabilities. Make goals 
realistically achievable so that children will feel a sense of 
accomplishment when the goal is completed. Do to make task too 
easy or too challenging. 
4. Step 4 
Use teaching strategies that provide an opportunity for equal 
participation. For example, in gym class make sure all students get 
equal playing time. 
5. Steps 5 
Create an open, positive environment for leaning to know your 
students on an individual level. Call them by name when ask them 
a question. Give them credit for trying even they give the wrong 
answer. 
6. Step 6 
Show enthusiasm for the subject are teaching and for students’ 
success. If the enthusiastic about students’ success, the students 
will also be more motivated to achieve their goal. 
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Self-confidence closely related with speaking ability because 
students need self-confidence as the first modal to public speaking. 
The students without self-confidence students will never improve their 
speaking ability. Therefore, self-confidence closely related with 
speaking ability. The researcher summarize the indicator of self-
confidence, it has five points namely: ambitious, goal oriented, learned 
to communication, love and kind, attractive and open to others. From 
the indicators. The researcher using the five points of self-confidence 
as the indicator concept of the self-confidence questionnaire, and take 
into blue print of the self-confidence questionnaire.  
 
B. Previous Related Study 
In order to make this research valid the researcher take three previous 
reseaches to support the researcher’s study. Oviana Nur Fadiyah (2015) 
from IAIN Surakarta conducted the study with the title A Correlation 
Study between the Ability of Drama Script Reading and Self Confidence 
toward Speaking Ability of the Eleventh Grade Students of SMA N 1 
Sambung Macan in Academi Year 2015/2016. The result of her study that 
there are significant correlation between ability of drama script mastery 
(X1) and self-confidence (X2) simultaneously toward speaking ability (Y). 
Reny Lia Ningrum (2013) from IAIN Surakarta conducted the study with 
the title A Correlation Study between Students’ Motivation and vocabulary 
Mastery toward Students’ Speaking Ability at the Tenth Grade Students’ of 
Boarding School MAN 1 Surakarta in the Academic Year of 2013/2014.   
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A correlation Study between General Self-confidence and 
Academic Achievement in the Oral Presentation Course (Conducted by 
Safaa Mohammad Al-Hebaish). A Correlational Study between Students’ 
Motivation and Vocabulary Mastery toward Students’ Speaking Ability at 
the tenth grade Students of Boarding School MAN 1 Surakarta in the 
Academic Year of 2013/ 2014.From this research, the researcher finds the 
important think about general self-confidence and academic achievement. 
Based on the researches above the researcher thinks that the similarity 
between her study and the previous studies is analyzing self-confidence 
and motivation,  the differences are researcher uses speaking ability, while 
the three previous study above use speaking. The researcher focuses this 
researcher to deal with Students’ Motivation and Self-Confidence toward 
Speaking Ability of the First Grade Student of MAN Sukoharjoin in the 
Academic Year 2016/2017. 
 
C. Rational  
1. The Correlation of Students’ Motivation and Speaking Ability. 
  Leaning a foreign language is not easy to understand, there 
are difficult that should be faced by the learners. It can be caused by 
the differences of the mother tongue and the foreign language itself. 
Some factors can influence the learners to study foreign language. 
One of them is students’ motivation. Students’ motivation to learn is 
very essential in order to achieve the goal of the learning process 
although there are difficult in it. Motivation can help the learner to 
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study more and to know the knowledge more. Student with high 
motivation, usually get the better way the learners that has low 
motivation. When students has the high motivation will has the good 
mental when they perform in from of the public.  
  According to Brophy (2010: 3) in the classroom context, 
the concept of student motivation is used to explain the degree to 
which students invest attention and effort in various pursuits, which 
may or may not be the ones desire by their teacher. The teachers 
should focus on encouraging students to engage in activities with 
motivation to learn. The intention of acquiring the knowledge or skills 
that learning activities are designed to develop. From the statement 
above, it can be conclude that students’ motivation has the important 
aspect in learning activities. The high or low students’ motivation will 
give effect to their communication, especially in speaking activities. 
 
2. The Correlation of Self-Confidence and Speaking Ability. 
  Speaking is one of the important aspect to study foreign 
language. It is one of them main aspect in daily life. We can 
communicate with the other by using speaking. The simple way is to 
deliver the message. Everyone send the message for giving the sign to 
communicate with the other. Then, speaking has the function as a 
media to communicate between students and teacher, self-confidence 
also plays the main role in speaking activities. Self-confidence give 
positive effect and relaxed in learning speaking activities. They do not 
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become anxious when they are with other. They are not any problem 
when they speaking on the public. Show enthusiasm for the subject 
are teaching and for students’ success. If the enthusiastic about 
students’ success, the students will also be more motivated to achieve 
their goal. 
  When the self-confidence has the important aspect in 
leaning activities. They will be able to do what their desire, plan and 
expert no matter what the foreseeable obstacle. But this fight is guide 
by more realistic expectations, so that even when some of their goals 
are not met those with confidence continue to be positive, believing 
themselves and to accepting their current limitation with renewed 
energy (Sihera, 2007).  
 
3. The Correlation of Students’ Motivation and Self-Confidence 
toward Speaking Ability. 
  Students’ motivation and self-confidence show their rule in 
speaking activities. They have to aspect in affecting speaking ability. 
Sometimes, the students will face many audience. For facing that, they 
need to confidence be more motivated to achieve their goal. They 
need to be increases their self-confidence to build a good mental their 
performance. The students that have low motivation concern over the 
error they made than students have the high motivation in learning and 
practicing to speaking. From the explanation above, it can predicated 
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that there is a correlation of students’ motivation, self-confidence, and 
speaking ability especially in the classroom activities. 
 
D. Hypothesis 
Based on the theory and rationale, the hypotheses of this research are 
formulated the hypothesis as follows: There is positive correlation 
between students’ motivation and self-confidence toward speaking ability 
of the first grade students of MAN Sukoharjo in the academic year 
2016/2017. 
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CHAPTER III 
RESEARCH METHODOLOGY 
 
A. Research Design 
This research is a quantitative research. This research is 
in correlational research design. Butler (1985: 137) states hat the 
correlation is the area of statistic which is concerned with the study of 
systematic relationship between (two or more) variables, and attempt the 
answer the questions of variable in the data. Siregar (2013: 7) explain the 
correlational study that is a statistical test to determine the tendency or 
pattern for two (or more variables, this is means that two variables share 
common variance, or they co-vary together. 
Jacobs M Richard (1990: 5) pointed out: Correlation study is 
determine weather and to what degree a relationship exist between two or 
more quantifiable variables, the degree of relationship is expressed as a 
coefficient of correlation, the presence of a correlation does not indicate a 
cause-effect relationship primarily because of the possibility of multiple 
confounding factors a study numerical estimate the correlation coefficient 
about relationship between two or more variables. 
 
 
 
 Strong negative Strong positive No relationship 
-1.00 +1.0
0 
0.00 
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Figure 1.1 A Numerical Estimate the Correlation Coefficient about 
Relationship Between Two or More Variables. Jacobs. M Richards 
(1990:15) 
 
According to Nunan et al. (1992: 39) there are possible result of a 
correlation study a positive correlation, a negative correlation, and no 
correlation. The correlation coefficient is a measure of correlation 
strength can range from -1.00 to +1.00. Perfect positive correlation would 
result in a source of +1. Perfect negative correlation would result in -1. 
1. Positive correlation: both variables improve or decrease at the same time. 
A correlation coefficient close to + 1.00 indicates a strong positive 
correlation. 
 
 
 
Figure 1.2 Indicates that A Strong Positive Correlation. 
Jacobs M. Richards (1990: 17) 
2. Negative correlation: indicates that as the amount of one variable improves 
the other decreases. A correlation coefficient close to -1.00 indicates a 
strong negative correlation. 
 
 
y 
x 
y 
x 
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Figure 1.3 Indicates that A Strong Negative Correlation. 
Jacobs M. Richards (1990: 17) 
3. No correlation: indicates that no relationship between the two variables. A 
correlation coefficient of 0 indicates no correlation. 
 
 
 
Figure 1.4 Indicates that A Strong Negative Correlation. 
Jacobs M. Richards (1990: 17) 
 
From the diagram above, it can be seen that Students’ Motivation has 
relationship and give the influences to the Students’ Self-Confidence. Then 
both of them give the influences to the Students’ Speaking Ability in their 
performance.  
There are two kinds of variables, namely: independent and dependent 
variable. Sugiyono (2010: 60) states that variable that is something which 
forms everything, and theoretically, variable is someone attribute, or object 
that have variant between person with another object. Siregar (2013: 10) 
variable can be used in the knowledge and particular even. Variable is a 
concept that has many values such as qualitative and quantitative which can 
be changeable in the values. Variable can be divided to two kind of variable 
based of variable based on correlation such us independent variable is a 
y 
x 
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variable that influence the other variable (the dependent) and dependent 
variable is variable that is influenced with the other variable (the dependent 
variable.  In this research, there are three variables in this study two 
independent variables (X₁), (X₂) and dependent variable (Y). 
 
1. The independent variable 
a. Students’ Motivation (X1) 
b. Self-Confidence  (X2) 
2. The dependent variable 
c. Speaking ability (Y) 
 
 
 
 
 
 
Figure 1.5 The Relationship students motivation (X1) and self-confidence 
(X2) toward speaking ability (Y). 
 
B. The Setting of the Research 
The place of the Research 
The place of the research is MAN sukoharjo. It is located at Jl. KH. 
Samahudi Jetis sukoharjo. 
 
Speaking Ability 
(Y) 
Students 
Motivation (X1) 
Self-Confidence 
(X2) 
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The time of the Research 
This research conducted the research in April until Mei 2017. 
 
C. Population, Sample, and Sampling 
1. Population 
According to Creswell (2012:209), Population is a group of 
individuals (or a group of organizations) with some common 
defining characteristic that the researcher can identify and study. 
The population of this research is all the first grade students of 
MAN Sukoharjo that consist of 217 students, divided in 4 science 
classes ( Science 1 = 30, Science 2 = 30, Science 3 = 26, and 
Science 4 = 23 ) and 3 Social classes ( Social 1 = 26, Social 2 = 22, 
Social 3 = 23) and 1 religion class consist of 39 students. 
2. Sample 
Sample which is taken from the population to represent the 
examination of the subject or object, if population is too large, and 
the researcher cannot examine all subject or object which exist in it, 
for example if we do not have enough fund or time to conduct the 
researcher. In short, sample is a part of the quantity and 
characteristic which is belonged to population (Sugiyono, 2010: 
118). Siregar (2013: 30) states that sample is part of representative 
of the researcher population to be used to find the characteristic 
from the population.  According to Cooper and Schindler (2003: 
82), a sample is used of the target population, carefully selected to 
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represent that population is the total number of the first grade 
students of MAN Sukoharjo. In, the sample is two class of the 
population. Then, the researcher chose the students from X-Science 
1 and 2 to be a sample. 
 
3. Sampling 
Sampling is a technique used in taking a sample. According 
to Sugiyono (2010: 118) sampling is a technique use in taking 
sample out of population. Webster’s Dictionary (1976: 467), 
sampling is the technique used in taking a part of statistical 
population whose properties are studied to gain information about 
the whole. In this research, the researcher chose multi-stage 
random sampling. The researcher took one class randomly, 
considering that there is an equal capability of the students of each 
class. The steps of selecting the class were as follow: 
 
Stage 1 : 
a. Choosing the major (science, social, and religion) 
b. Listing the code of all major 
c. Writing down the code of each class on a small  
paper and rolling the papers 
d. Putting all rolled papers into a box 
e. Shaking the box 
f. Taking one of the rolled papers from the box 
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The major chosen is science. 
Stage 2 : 
a. Choosing the class (science 1, science 2, science 3) 
b. Listing the code of all classes 
d. Writing down the code of each class on a small  
paper and rolling the papers 
e. Putting all rolled papers into a box 
f. Shaking the box 
g. Taking one of the rolled papers from the box 
The class chosen was X-Science 1 and 2. Then, the 
researcher took 30 students to be a sample in this research. 
 
D. Technique of Collecting Data 
The researcher used test to collect the data of speaking ability and 
questionnaire to collect the data of students’ motivation and self-confidence. 
The instruments of collecting data are: 
1. Instruments of the Research 
a. Test 
Brown (2004: 3) defines test as a method of measuring a persons’ 
ability, knowledge, or performance in a given domain. As a 
method, a set of techniques, procedures, or items requires 
performance on the part of the test taker. Testing can be used to 
know the student’s progress, whether it is suitable for the students 
or not, ect. To collect data of speaking ability, oral test type was 
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used. The students to tell vacation they have. The criteria of scoring 
for the assessment of speaking skill test are presented as follows: 
Pronunciation : 5 
Vocabulary : 5 
Grammar : 5 
Fluency : 5+ 
  20 
The test was conducted in X science 1 in speaking ability test. 
b. Questionnaire 
According to Ismawati (2011: 98) questionnaire is the 
amount of written question that are used to get information from 
respondent relating with the particular aim of researcher. The 
researcher uses questionnaire to investigate and to collect 
information about the students’ motivation and self-confidence. 
The type of the questionnaire is closed-type questionnaire. It means 
that questionnaire given is to get the information from the students 
directly without any assistant. 
The students who were chosen as the sample were asked to 
fill out the questionnaires in the presence of the researcher. To give 
the weight of each questionnaire, the linkerscale is used that the 
scale has five points of continuum, namely strongly agree, agree, 
undecided, disagree, and strongly disagree. The score of every item 
depend on the statement. The statement having positive tendency is 
scored 5, agree is 4, undecided is 3, disagree is 2, and strongly 
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disagree is 1. While the statement having negative tendency, is 
scored 1, agree is 2, undecided is 3, disagree is 4, and strongly 
disagree is 5. There are 34 statements of Students’ Motivation 
questionnaire and 26 statements of Self-Confidence questionnaire. 
 
2. Validity and Reliability of Instrument 
It is necessary to try out the instrument before it is used, to take the 
instrument valid and reliable. 
a. The validity of the Instrument 
1.  Validity of Students Motivation and Self-Confidence 
Before using the questionnaire to the real sample, they 
should be tried out to find their validity value. Sugiyono (2010: 
172) states that validity refers to the extent to which a test 
measures what we actually wish to measure. An instrument is valid 
if it is able to measure what the validity are going to measure 
(Nasution, 2003: 74). To measure the validity, the researcher will 
use SPSS 20.00.  
The item of the test is considered as valid if the correlation 
coefficient at 𝑎 = 0.05 for N = 30, that is 0,361. The item of the test 
is considered as not valid if the correlation coefficient is lower than r 
table. The criteria as follow: 
rₒ> r table = valid 
  rₒ< r table = invalid 
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In this research, there are 34 items used for the try out test of 
students’ motivation. The results of the try out test indicate that 28 
items are valid and 6 items are invalid from 34 items of 
questionnaire of students’ Motivation. There are 26 items used for 
the try out test of self-confidence. The results of the try out test 
indicate that 21 items valid and 5 items are invalid from 26 items of 
questionnaire of self-confidence. 
2.  Validity of Speaking Ability 
The researcher to fine validity of speaking test used expert 
judgment. Validator of speaking test is Mr. Robith Khoiril Umam, 
S.S, M.Hum. 
b. The Reliability of the instrument 
1.  Reliability of Motivation and Self-Confidence 
According to Brown (2003: 20), a reliable questionnaire is 
consistent and dependable. If you give some questionnaire to the 
same student or matched students on two different occasions, the 
questionnaire should yield similar result. To determine the reliability 
of students’ motivation and self-confidence questionnaire, the 
researcher used SPSS 20.00. 
According to Arikunto (2006:276), the criteria of reliability 
coefficient are: 
Table criteria of reliability 
0.80 ≤ r11 = 1.00 Very high reliability 
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0.60 ≤ r11 = 0.80 High reliability 
0.40 ≤ r11 = 0.60 Fair reliability 
0.20 ≤ r11 = 0.40 Low reliability 
0.00 ≤ r11 = 0.20 Very low reliability 
 
The instrument reliable if the value of the coefficient of reliability 
of the test above is higher than the r-table or it can be said that r11 > rt 
where rt is 0.361 for the total of the sample /N = 30 at the level of 
significance/ α = 0,05. After the results of measuring the reliability of the 
questionnaire of students’ motivation was consulted to the r-table (0.361) 
for N = 30 and α= 0,05, it was found that the value of r-obtained of 
reliability of students’ motivation is 0,892 (high reliability) the results of 
measuring the reliability of questionnaire of self-confidence was 
consulted to the r-table (0.361) for N = 30 and α= 0,05, it was found that 
the value of r-obtained of reliability of self-confidence is 0.738 (high 
reliability) it mean that r-obtained is higher than the r=table or r11 > rt. in 
conclusion, the instrument are reliable. 
2.  Reliability of Speaking Test 
The reliability of speaking test is used two raters. First rater is 
researcher and second rater is teacher. 
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E. Technique of Analyzing Data 
After collecting the data, the next step is to analyze them to know 
whether or not there is a significant correlation between students’ motivation 
(X1) and self-confidence (X2) toward speaking Ability (Y). 
1. Data Description 
The researcher presents the mean, range, median, modus, and 
standar deviation of the sample as follow: 
a. Mean 
Mean is the average value of a data group. It is gained from summing 
up all individual data of the group and dividing it by the total of the 
individuals (Arikunto, 2006: 150). 
b. Range 
Range is the gap between the highest and the lowest value in a data 
group. It is gained by substracting the highest value with the lowest 
value (Arikunto, 2006: 152) 
c. Mode 
Mode is the most frequent value of a data group. It is gained by  
counting the similiar data and finding the highest (Arikunto, 2006: 166) 
d. Median 
Median is the central value of data group. It is gained by picking the 
midle value of the data ranged from the lowest to the highest or 
inversely (Arikunto, 2006: 168) 
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e. Standard Deviation 
Standard deviation is the distance of an idividual value from the mean 
(Arikunto, 2006: 170)  
 
2. Pre-requirement analysis 
Before the researcher is done the test of hypothesis. The early step 
is pre-requirement analysis. 
a. Normality testing 
The Normality test is used to know the research data distribution 
is normal or not.  The result of normality test in this research is shown 
by Kolmogorov Smirnov (KS-Z) value using SPSS 20. The conclusion 
of the research data normality is by comparing Sig. value, with the 
significance level (α), if Sig. value > α (0,05) the data is normal. 
b. Linearity testing  
The linearity test is used to know the linearity relationship 
between the independent and dependent variable. The linearity can be 
known by using Anova (Test for Linearity) on the significance value = 
0.05. Two variables is considered linear if p-value > 0.05. The 
researcher computes the data using SPSS 20.00.  
 
3. Hypothesis Testing 
To test the first and second hypothesis s by computing the 
correlation between the first independent variable (Students Motivation), 
and dependent variable (Speaking ability). In addition, the second 
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independent variable (Self-confidence) and dependent variable (speaking 
ability). The researcher used the simple correlation technique using SPSS 
20.00.  
The formula above is very important due to finding out whether or not the 
(Ho) Null Hypothesis or (Ha) 
Alternative Hypothesis is accepted in this research. 
4. To test third hypothesis of the study, the researcher computes and analyses 
the correlation between three variable, those are Students’ Motivation, 
Self-confidence, and speaking ability. The researcher uses multiple linier 
regression technique.  
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CHAPTER IV 
RESEARCH FINDINGS AND DISCUSSION 
In this chapter, the researcher discusses the research finding and the 
discussion of the research finding. The research findings consist of the 
descriptions of the data, the pre-requirement testing and the testing of the data 
hypotheses. There are three variables in descriptions of the data and there are 
linearity and normality test in pre-requirement testing. Meanwhile, there are 
three kinds of hypothesis in hypothesis testing. The discussion consists of the 
discussion of the research findings. 
A. Research Findings  
In the research finding, the researcher describes the description of the 
data which has three variables, one dependent variable and two 
independent variables. The researcher also describes the data analysis 
consisting of pre-requirement testing and hypothesis testing.  
1.  Description of the Data 
The research description is based on the score from questionnaire 
to know the students’ motivation and self confidence and the score of 
speaking ability in the first grade students of MAN Sukoharjo. It is 
presented in the form of mean, mode, standard deviation, the highest 
and the lowest score which is completed with the variable description 
in the form of histogram. The computation of mean, median, mode, etc. 
the researcher used SPSS 20.00 for windows and the result is as follow.  
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Statistics 
 motivation self confidence speaking ability 
N 
Valid 30 30 30 
Missing 0 0 0 
Mean 84,47 67,20 64,17 
Median 86,00 65,00 60,00 
Mode 81a 63 60 
Std. Deviation 13,359 10,867 9,476 
Range 53 43 35 
Minimum 62 47 50 
Maximum 115 90 85 
Sum 2534 2016 1925 
a. Multiple modes exist. The smallest value is shown 
 
a. The data of Students’ Motivation 
The data of students’ motivation was got from questionaire 
with 28 item number. The data was taken from 30 students as 
the sample of the research as follow: 
 
Table.4.1 Score of Students’ Motivation 
No Respondent Score 
1 1 91 
2 2 111 
3 3 124 
4 4 110 
5 5 112 
6 6 117 
7 7 105 
8 8 121 
9 9 102 
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From the instrument of 
students’ motivation, it is found 
that the highest score is 115 
and the lowest score is 62. The 
mean is 84.47, median is 86.00, 
mode is 81 and standard deviation 
is 13.35. The frequency distribution 
of the data of students’motivation is 
in table 4.2 whereas the histogram 
is presented in figure 4.1 
Table. 4.2 Frequency distribution of motivation 
Score Frequency Percent Valid Percent Cumulative 
Percent 
Valid 
62 1 3,3 3,3 3,3 
63 1 3,3 3,3 6,7 
65 1 3,3 3,3 10,0 
66 1 3,3 3,3 13,3 
67 1 3,3 3,3 16,7 
68 1 3,3 3,3 20,0 
10 10 127 
11 11 112 
12 12 109 
13 13 125 
14 14 108 
15 15 88 
16 16 121 
17 17 119 
18 18 118 
19 19 107 
20 20 96 
21 21 102 
22 22 112 
23 23 119 
24 24 152 
25 25 142 
26 26 138 
27 27 134 
28 28 100 
29 29 135 
30 30 137 
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71 1 3,3 3,3 23,3 
76 1 3,3 3,3 26,7 
77 1 3,3 3,3 30,0 
79 1 3,3 3,3 33,3 
81 3 10,0 10,0 43,3 
85 1 3,3 3,3 46,7 
86 2 6,7 6,7 53,3 
88 1 3,3 3,3 56,7 
Score Frequency Percent Valid Percent 
Cumulative 
Percent 
89 3 10,0 10,0 66,7 
91 1 3,3 3,3 70,0 
92 1 3,3 3,3 73,3 
93 1 3,3 3,3 76,7 
95 1 3,3 3,3 80,0 
96 1 3,3 3,3 83,3 
97 1 3,3 3,3 86,7 
98 1 3,3 3,3 90,0 
102 1 3,3 3,3 93,3 
106 1 3,3 3,3 96,7 
115 1 3,3 3,3 100,0 
 Total 30 100,0 100,0  
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Figure 4.1 histogram of students’ motivation 
b. The data of self confidence 
The data of self confidence was got from questionaire with 21 
item number. The data was taken from 30 students as the 
sample of the research as follow: 
 
Table 4.3 Score of self confidence 
No Respondent Score 
1 1 53 
2 2 73 
3 3 74 
4 4 54 
5 5 65 
6 6 69 
7 7 71 
8 8 72 
9 9 56 
10 10 77 
11 11 68 
12 12 65 
13 13 78 
14 14 64 
15 15 47 
16 16 70 
17 17 70 
18 18 71 
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19 19 59 
20 20 55 
21 21 59 
22 22 68 
23 23 65 
24 24 92 
25 25 90 
26 26 84 
27 27 82 
28 28 59 
29 29 88 
30 30 86 
 
From the instrument of self confidence, it is found that the 
highest score is 80 and the lowest score is 47. The mean is 67.20, 
median is 66.00, mode is 63 and standard deviation is 10.867. The 
frequency distribution of the data of self confidence is in table 4.4 
whereas the histogram is presented in figure 4.2 
 
Table  4.4 frequency of self confidence 
Score Frequency Percent Valid Percent Cumulative 
Percent 
Valid 
47 1 3,3 3,3 3,3 
50 2 6,7 6,7 10,0 
56 1 3,3 3,3 13,3 
58 1 3,3 3,3 16,7 
59 1 3,3 3,3 20,0 
60 1 3,3 3,3 23,3 
61 1 3,3 3,3 26,7 
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62 2 6,7 6,7 33,3 
63 3 10,0 10,0 43,3 
64 1 3,3 3,3 46,7 
65 2 6,7 6,7 53,3 
66 1 3,3 3,3 56,7 
68 1 3,3 3,3 60,0 
69 1 3,3 3,3 63,3 
70 1 3,3 3,3 66,7 
72 1 3,3 3,3 70,0 
73 1 3,3 3,3 73,3 
74 2 6,7 6,7 80,0 
77 1 3,3 3,3 83,3 
78 1 3,3 3,3 86,7 
83 1 3,3 3,3 90,0 
86 1 3,3 3,3 93,3 
88 1 3,3 3,3 96,7 
90 1 3,3 3,3 100,0 
Total 30 100,0 100,0  
 
Figure 4.2 Histogram of self confidence 
c. The data of speaking ability 
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The data of self confidence was got from the test. The data was 
taken from 30 students as the sample of the research as follow: 
Table 4.5 score of speaking ability 
No Respondent Score 
1 1 60 
2 2 65 
3 3 70 
4 4 65 
5 5 55 
6 6 60 
7 7 55 
8 8 60 
9 9 70 
10 10 65 
11 11 55 
12 12 50 
13 13 60 
14 14 85 
15 15 75 
16 16 70 
17 17 50 
18 18 85 
19 19 65 
20 20 65 
21 21 60 
22 22 60 
23 23 80 
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24 24 50 
25 25 75 
26 26 60 
27 27 60 
28 28 60 
29 29 60 
30 30 75 
 
From the score of speaking Ability, it is found that the highest 
score is 85 and the lowest score is 50. The mean is 64.17, median is 
60.00, mode is 60 and standard deviation is 9.470. The frequency 
distribution of the data of speaking ability is in table 4.6 whereas the 
histogram is presented in figure 4.3 
Table 4.6 frequency distribution of speaking ability 
Score Frequency Percent Valid Percent Cumulative 
Percent 
Valid 
50 3 10,0 10,0 10,0 
55 3 10,0 10,0 20,0 
60 10 33,3 33,3 53,3 
65 5 16,7 16,7 70,0 
70 3 10,0 10,0 80,0 
75 3 10,0 10,0 90,0 
80 1 3,3 3,3 93,3 
85 2 6,7 6,7 100,0 
Total 30 100,0 100,0  
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Figure 4.3 Histogram of speaking ability 
1.Pre-requirement Testing 
Before the researcher is done the test of hypothesis, the early 
step is pre-requirement analysis. The data of test which is in regard to 
the normality and linearity is the pre-requisite test.  
a. Normality Testing 
Normality test is used to whether know the research data 
distribution is normal or not. In this research, normality test was 
analyzed using Lilliefors Significance Correction from Kolmogorov- 
Smirnovin (KS-Z) by SPSS 20.0. The result of normality test in this 
research is shown by Kolmogorov Smirnov (KS-Z) value. The 
conclusion of the research data normality is by comparing Sig. value, 
with the significance level (α), if Sig. value > α (0. 05) the data is 
normal (Sulaiman, 2004: 18).The result of normality test can be read in 
the table. 
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Table 4-2.1. The Summary of Normality Testing Result 
No. Variable KS-Z Sig. 
1 Motivation 0,499 0.964 
2 Self Confidence 0,622 0,834 
3 Speaking Ability 1.113 0.168 
Based on the result of data above, it can be concluded that 
significant value and the interpretation of the normality test described 
as follow: 
1) The value Kolmogorov-Smirnov of students’motivation is 0.499 
with significantly (p) = 0.964. Because the significantly (p) is 
bigger than α = 0.05 (0.964> 0.05), so the data is in normal 
distribution. 
2) The value Kolmogorov-Smirnov of self confidence is 0.622 with 
significantly (p) = 0.834. Because the significantly (p) is bigger 
than α = 0.05 (0.834> 0.05), so the data is in normal distribution 
3) The value Kolmogorov-Smirnov of speaking ability is 1.113 with 
significantly (p) = 0.168. Because the significantly (p) is bigger 
than α = 0.05 (0.168> 0.05), so the data is in normal distribution. 
In conclusion, the result of all of test above can conclude that the 
data is normal distribution. 
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b. Linearity Testing 
Linearity testis used to determine whether the relationship 
between the independent variable and the dependent variable in the 
form of a straight lines (linear relationship) or not. Linearity test results 
can be seen in the following table: 
Tabel  4-3.1. Summary of Linearity Testing Result 
Variabel Fdeviation Sign. Ftabel(0,05)  
X1 * Y 1.517 0.219 0.05 
X2 * Y 1.326 0.288 0.05 
 
From the computation of linear regression motivation and 
speaking ability (X1*Y) = 1.517 < 0.05 ( Ftable) with significant 
0.219 > 0.05. It can be concluded that motivation and speaking 
ability have linear regression. 
From the computation of linear regression self confidence 
and speaking ability (X2*Y) = 1.326< 0.05 (Ftable) with significant 
0.288> 0.05. It can be concluded that self confidence and speaking 
ability have linear regression. 
 
c. The Hypotheses Testing 
1. First Hypothesis 
The first hypothesis says that there is a significant correlation 
between student’s Motivation (X1) and Speaking Ability (Y). That 
hypothesis is alternative hypothesis (Ha). to test the hypothesis, Ha  is 
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changed become null hypothesis (Ho), it says that there is no 
significant correlation between student’s Motivation (X1) and 
Speaking Ability(Y). The researcher analyzed the collected data using 
Pearson Product Moment Formula to test the hypothesis.  
The statistical hypothesis of the first hypothesis is: 
Ho = rxly ≤ 0. It means there is no significant correlation between X1 and 
Y 
Ha = rx1y  ≥ 0. It means there is a positive correlation between X1 and 
Y 
Table 4-4.1 Model Summary X1 and Y result 
 
Model Summary 
Model R R 
Square 
Adjusted 
R 
Square 
Std. Error 
of the 
Estimate 
Change Statistics 
R Square 
Change 
F 
Change 
df1 df2 Sig. 
F 
Cha
nge 
1 ,844a ,711 ,701 7,303 ,711 69,051 1 28 ,000 
a. Predictors: (Constant), speaking ability 
 
 
 
Coefficientsa 
Model Unstandardized 
Coefficients 
Standardized 
Coefficients 
t Sig. 
B Std. 
Error 
Beta 
1 
(Constant
) 
8,165 9,279 
 
,880 ,386 
speaking 
ability 
1,189 ,143 ,844 8,310 ,000 
a. Dependent Variable: motivation 
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The result of the computation shows that the correlation 
coefficient (r) between students’ motivation (X1) and Speaking Ability 
(Y) is 0.844. Then, the r-obtained is adapted to r-table at significance 
level (α) = 0.05 for N = 30. It is found that r-table is 0.361. This means 
that r-obtained is higher than r-table (0.844 > 0.361). It can be 
concluded that there is any significant correlation between students’ 
Motivation and Speaking Ability. 
Based on analysis above, it can be stated that Ho is rejected and 
the alternative hypothesis is accepted. Therefore, there is a positive 
correlation between students’ motivation and speaking ability. The 
coefficient of determination that is shown between students’ 
motivation and speaking ability is 0.844. It means that 84.4 % 
variation of can be predicted by students’motivation and the other 
15.6 % can be predicted by other factors. 
2. Second Hypothesis 
The second hypothesis says that there is a significant correlation 
between self confidence (X2) and speaking ability(Y). That hypothesis 
is alternative hypothesis (Ha). to test the hypothesis, Ha  is changed 
become null hypothesis (Ho), it says that there is no significant 
correlation between self confidence (X2) and speaking ability (Y). The 
researcher analyzed the collected data using SPSS 20.00 to test the 
hypothesis.  
The statistical hypothesis of the first hypothesis is: 
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Ho = rx2y ≤ 0. It means there is no significant correlation between X2 
and Y 
Ha = rx2y  ≥ 0. It means there is a positive correlation between X2 and 
Y 
 
Table 4-4.2.Model Summary X2 and Y Result 
 
Model Summary 
Mod
el 
R R 
Square 
Adjusted 
R 
Square 
Std. Error 
of the 
Estimate 
Change Statistics 
R 
Square 
Change 
F 
Change 
df1 df2 Sig. F 
Change 
1 ,844a ,711 ,701 7,303 ,711 69,051 1 28 ,000 
a. Predictors: (Constant), speaking ability 
 
Coefficientsa 
Model Unstandardized 
Coefficients 
Standardized 
Coefficients 
t Sig. 
B Std. Error Beta 
1 
(Constant) -5,242 2,468  -2,124 ,043 
speaking ability 1,129 ,038 ,984 29,658 ,000 
a. Dependent Variable: self confidence 
 
 
The result of the computation shows that the correlation coefficient 
(r) between self-confidence (X2) and speaking ability (Y) is 0.984. 
Then, the r-obtained is adapted to r-table at significance level (α) = 
0.05 for N = 30. It is found that r-table is 0.361. This means that r-
obtained is higher than r-table (0.984> 0.361). It can be concluded that 
there is any significant correlation between self confidence and 
speaking ability.  
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Based on analysis above, it can be stated that Ho is rejected and the 
alternative hypothesis is accepted. Therefore, there is a positive 
correlation between self confidence and speaking ability. The 
coefficient of determination that is shown between self confidence and 
speaking ability is 0.984. It means that 98.4 % variation of speaking 
ability can be predicted by self confidence and the other 1.6 % can be 
predicted by other factors. 
 
3. Third Hypothesis 
The third hypothesis says that there is a significant correlation 
between students’ motivation (X1) and self confidence (X2) toward 
speaking ability (Y). That hypothesis is alternative hypothesis (Ha). to 
test the hypothesis, Ha  is changed become null hypothesis (Ho), it 
says that there is no significant correlation between students’ 
motivation(X1) and  self confience (X2) toward speaking ability (Y). 
The researcher analyzed the collected data using Multiple Linear 
Regression Formula to test the hypothesis.  
The statistical hypothesis of the first hypothesis is: 
Ho = Rx1x2y ≤ 0. It means there is no significant correlation between X1 
and X2toward Y 
Ha = Rx1x2y≥ 0. It means there is a positive correlation between X1 and 
X2 toward Y 
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Table. 4-4.3 Model Summary X1, X2, and Y Result 
 
Model Summary 
Mod
el 
R R 
Squar
e 
Adjusted 
R Square 
Std. 
Error 
of the 
Estima
te 
Change Statistics 
R 
Square 
Change 
F 
Chang
e 
df1 df2 Sig. 
F 
Cha
nge 
1 ,987a ,974 ,972 1,591 ,974 
500,66
3 
2 27 ,000 
a. Predictors: (Constant), self confidence, motivation 
 
 
Coefficientsa 
Model Unstandardized 
Coefficients 
Standardized 
Coefficients 
T Sig. 
B Std. Error Beta 
1 
(Constant) 5,064 1,961  2,582 ,016 
motivation ,083 ,038 ,118 2,174 ,039 
self 
confidence 
,775 ,047 ,888 16,422 ,000 
a. Dependent Variable: speaking ability 
 
The result of the computation shows that the correlation coefficient 
(r) between students’ motivation (X1) and self confidence (X2) toward 
speaking ability (Y) is 0.987. Then, the r-obtained is adapted to r-table 
at significance level (α) = 0.05 for N = 30. It is found that r-table is 
0.361. This means that r-obtained is higher than r-table (0.987> 0.361). 
It can be concluded that there is any significant correlation between 
students’ motivation and self confidence toward speaking ability.  
Based on analysis above, it can be stated that Ho is rejected and the 
alternative hypothesis is accepted. Therefore, there is a positive 
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correlation between students’motivation and self confidence toward 
speaking ability. The coefficient of determination that is shown 
between students’ motivation and self confidence toward speaking 
ability is 0.987.  
Furthermore, the coefficient of determination that is shown 
between students’ motivation and self confidence toward speaking 
ability R2 is 0.974. It means that 97.4 % variation of speaking ability 
can be predicted by students’ motivation and self confidence and the 
2.6 % can be predicted by other factors. 
 
B. The Discussion  
The result of the testing of the first hypothesis shows that there is a 
significant correlation, namely a positive correlation between students’ 
motivation (X1) and speaking ability (Y) of the first grade students of 
MAN Sukoharjo. Since the r-obtained is 0.844; r-table at the level of 
significance = 0.05 for N =30 is 0.361. it means that r-obtained is greater 
that r-table (0.844 > 0.361). The coefficient between students’ motivation 
and speaking ability is high level. In other words, students’ motivation 
gives high contribution to speaking ability. Then, it also means that the 
improvement of students’motivation will be followed by the improvement 
of students’ speaking ability especially on speaking.   
From the testing of the second hypothesis shows that there is a 
significant correlation, namely a positive correlation between self 
confidence (X2) and speaking ability (Y) of the first grade students of 
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MAN Sukoharjo. Because the r-obtained is 0.984; r-table at the level of 
significance = 0.05 for N = 30 is 0.361. It means that r-obtained is greater 
than r-table (0.984> 0.361).The coefficient between self confidence and 
speaking ability is high level. In other words, self confidence gives high 
contribution to speaking ability. Then, it also means that the improvement 
of self confidence will be followed by the improvement of students’ 
speaking ability especially on speaking.   
From the testing of the third hypothesis, it is found that there is a 
significant correlation, namely a positive correlation between students’ 
motivation (X1) and self confidence (X2) toward speaking ability (Y). It 
can be seen from the r-obtained is 0.987 greater than r-table at the level of 
significance =0.05 for N = 30 is 0.361, after being adapted to the F-value, 
the value of F-obtained is 500.663. This is greater than F value in the table 
is 2.042 so the coefficient correlation is significant. Then, it also means 
that the improvement of students’motivation and self confidence will 
followed by improvement of speaking ability.   
The result of the research findings also shows that students’ 
motivation has greater contribution than self confidence. The coefficient of 
determination that is shown between students’ motivation and speaking 
ability on descriptive text is 0.844. It means that 84.4 % variation of 
speaking ability can be predicted by students’ motivation and the other 
15.6 can be predicted by other factors. The coefficient of determination 
that is shown between self confidence and speaking ability 0.984. It means 
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that 98.4 % variation of speaking ability can be predicted by self 
confidence and the other 1.6 % can be predicted by other factors. 
Furthermore, the coefficient of determination that is shown 
between students’ motivation and self confience toward speaking ability 
R2 is 0.974. It means that 97.4 % variation of speaking ability can be 
predicted by students’ motivation and self confidence and 2.6 % can be 
predicted by other factors. 
Considering that students’ motivation and self confidence have 
significant role in the speaking ability, the teacher should create the 
process of learning English which can increase the students’ motivation 
and maintain self confidence. As a result, it gives contribution for 
student’s speaking ability. 
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CHAPTER V 
CONCLUTION, IMPLICATION, AND SUGGESTION 
 
This chapter the conclusion from the previous chapter and the suggestion for 
the future research. The conclusion is to answer the formulation of the research 
problem. 
A. Conclusions  
The aim of this research is to know whether or not there is a 
correlation between three variables, namely; students’ motivation, self-
confidence and speaking ability. Based on the previous chapter, it can be 
concluded that the result of the research shows that there is a correlation 
between students’ motivation and self-confidence is important factors for 
speaking ability. It can be seen from the result of rxy is 0.987 and tobtained is 
500.663. It means that the students’ motivation and self-confidence is an 
important factors in speaking ability. It can be seen from the contribution 
that it gives to speaking ability.  
There is a significant correlation, namely a positive correlation 
between student’s motivation( X1 ) and speaking ability( Y ) of the first 
grade students of MAN Sukoharjo in the academic year 2016/2017. Since 
the r-obtained is 0.844; r-table at the level of significance = 0.05 for N =30 
is 0.361. it means that r-obtained is greater that r-table (0.844 > 0.361). 
The coefficient between student’s motivation and speaking ability is high 
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level. In other words, student’s motivation gives high contribution to 
speaking ability. Then, it also means that the improvement of student’s 
motivation will be followed by the improvement of student’s speaking 
ability. 
There is a significant correlation, namely a positive correlation 
between self-confidence ( X2 ) speaking ability ( Y ) of the first grade 
students of MAN Sukoharjo in the academic year 2016/2017. Because the 
r-obtained is 0.984; r-table at the level of significance = 0.05 for N = 30 is 
0.361. It means that r-obtained is greater than r-table (0.984 > 0.361). The 
coefficient between self-confidence and speaking ability is in high level. In 
other words, the self-confidence only gives high contribution to speaking 
ability. Then, it also means that the improvement of the self-confidence 
will be followed by the improvement of student’s speaking ability. 
There is a significant correlation, namely a positive correlation 
between students’ motivation ( X1 ) and self-confidence ( X2 ) 
simultaneously toward speaking ability ( Y ) of the first grade students of 
MAN Sukoharjo in the academic year 2016/2017. It can be seen from the 
r-obtained is 0.987 greater than r-table at the level of significance =0.05 
for N = 30 is 0.361, after being adapted to the F-value, the value of F-
obtained is 500.663. This is greater than F value in the table is 3.34 so the 
coefficient correlation is significant. Then, it also means that the 
improvement of students’ motivation and self-confidence will followed 
by improvement of speaking ability. 
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B. Implication  
It  is  important  for  the  teacher  to  realize  that students’ motivation 
and self-confidence is  a  must.  When the students’ have motivation and 
self-confidence, they have fluency to speak, in this case is in English. In 
addition, students’ motivation and self-confidence can be used to improve 
speaking. Therefore, teachers who want improving students’ speaking 
ability should consider of the factor namely students’ motivation and self-
confidence. 
The researcher presents some points of implication of what have been 
discussed. First, from  the  results  of  the  study,  it  should  be  realized,  
particularly by English teachers, that students’ motivation and self-
confidence   gives important contributions  in  developing  speaking ability. 
Therefore, it is necessary to motivate students to be in speaking 
 
C. Suggestion  
Based on the conclusion and implication above, the researcher 
gives some suggestions as follows: 
1. To the teachers: 
a. By knowing the contribution of the speaking ability, the teacher 
should improve their student speaking ability. 
b. The teachers have to find out the other appropriate, technique, or 
material to teach speaking. 
2. To the students 
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a. The students should improve their speaking ability sentence 
because sentence is an important aspect to express language.  
b. The students should also be confidence  in speaking practice 
3. To other researchers 
The other researcher should have more innovation in doing the 
similar research then the result can achieve contributions for education.  
The other researchers also have to do more creative in the study about 
speaking to find the other factor that can improve speaking ability in. 
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Appendix 1 
The List of Students Joining Tryout 
Questionnaire 
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The List of Students Joining Tryout 
No Nama JK 
1 Afifah Nur Hidayah P 
2 Agita Indah Pramesti P 
3 Alvian Ardyansyah L 
4 Anisa Puspitasari P 
5 Anisa Zulidawati P 
6 Arta Ari Nurani P 
7 Avinia Andika P 
8 Deka Rakasiwi P 
9 Eka Amelia ningsih P 
10 Eka widiastuti P 
11 Fariza Jihan Nur Hanggraiti P 
12 Ganesa Gita Ayu Cahyani P 
13 Ilma Tri Utami P 
14 Latifah Nur Fauzhiah P 
15 Layla Safitri P 
16 Luthfiah Kalub P 
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17 Maulina Sulistya Kusuma Dewi P 
18 Muhammad Abrar Rizartiono L 
19 Nabilah Nur Khasanah P 
20 Nadia Nurul Azizah P 
21 Novia Kusuma Wardani S H P 
22 Okta Tri Setia Ningsih P 
23 Radya Jahfal Amar R A L 
24 Samyah Saradini P 
25 Septian Yahya Kurniawan L 
26 Siti Khotimah P 
27 Veronica Siska Dewinta P 
28 Vina Amalia P 
29 Winda Damara P 
30 Yulianto L 
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Appendix 2 
The List of Students Joining Test Questionnaire 
 
 
 
 
 
 
 
 
 
 
The List of Students Joining Test 
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No Nama JK 
1 Aisyah Safiyah Pangestika P 
2 Alfian Nur Hikmah P 
3 Arif Kurniawan L 
4 Arinda Putri Novriandhini P 
5 Ayu Rahmawati P 
6 Azizah Rahmah Putri Rahmadani P 
7 Damar Sunail Huda L 
8 Diyah Ayu Puspita Ningrum P 
9 Habib Fathin Purnama Jati L 
10 Hanif Sangga Paramanandi Tandiala L 
11 Harsanto L 
12 Henda Waluyo Adi L 
13 Isharsufi P 
14 Isnaini Agustina Istiqomah P 
15 Keke Rachma Devi P 
16 Kinasih Widi Annisa P 
17 Latifah P 
18 Luluk Izatul Qorida P 
19 Maya Dwinata Enggar Saputri P 
20 Muhammad Enrico L 
21 Muhammad Sulton Al Haq L 
22 Muna Syafiah P 
23 Nadia Nita Putri Shalikhah P 
24 Novita Dian Rahmadhani P 
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25 Rahmadhani Margi Utami P 
26 Ramadhani Alqoderi L 
27 Sultan mughayat Syah L 
28 Umi Salamah P 
29 Zahwa Febrianina Rahardika P 
30 Lukman Hakim Wahyu Pratama L 
 
 
 
 
 
 
 
 
 
 
 
 
 
Appendix 3 
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Blueprint of Students’ Motivation 
 
 
 
 
 
 
 
 
 
 
The Blue Print of Students’ Motivation 
Concept The Indicator The Item Number Total 
Item 
Positive  Negative 
Motivation is a 
theoretical 
construction used to 
explain the initiation, 
direction, intensity, 
persistence, and 
quality of behavior, 
epically goal 
direction behavior 
1. The need for 
exploration 
2. The need for 
manipulation 
3. The need for 
activity 
4. The need for 
stimulation 
5. The need for 
1, 3 
 
5, 7 
 
9, 11, 13 
 
2, 4 
 
6, 8 
 
10, 12, 14 
 
4 
 
4 
 
6 
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which is constructed 
by six needs: the 
need for explanation, 
manipulation, 
stimulation, 
knowledge and ego 
enhancement. 
(Brown,  1994) 
knowledge 
6. The need for 
ego-
enhancement  
15, 17, 19, 21 
 
23, 25, 27, 29 
 
31, 33 
16, 18, 20, 22 
 
24, 26, 28, 30 
 
32, 34 
8 
 
8 
 
4 
  17 17 34 
 
 
 
 
 
 
 
 
 
 
 
 
 
92 
 
 
 
 
 
Appendix 4 
Questionnaire of Students’ Motivation (Tryout) 
 
 
 
 
 
 
 
 
 
 
Nama   : 
Kelas/ Nomer absen : 
Questionnaire 
Petunjuk Pengisian  
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1. Jawablah Pertanyaan-pertanyaan di bawah ini dengan jujur. 
2. Berikan tanda check list (√) pada jawaban yang anda anggap paling benar. 
Keterangan 
Pertanyaa  
A : Sangat Setuju             = 5 
B : Setuju                         = 4 
C : Ragu-ragu                   = 3 
D : Tidak Setuju               = 2 
E : Sangat Tidak Setuju    =1 
 
NO PERTANYAAN A B C D E 
1 Saya menyukai pelajaran Bahasa Inggris karena 
membantu dalam hobi saya menonton film 
berbahasa Inggris 
     
2 Saya tidak suka belajar Bahasa Inggris      
3 Saya senang mendengarkan lagu berbahasa 
Inggris dan menirukan untuk berlatih 
pengucapan yang benar 
     
4 Saya lebih menyukai mendengarkan lagu yang 
saya pahami  
     
5 Saya berlatih berbicara Bahasa Inggris untuk bisa 
berkomunikasi dengan Bule suatu saat nanti 
     
6 Saya menganggap pelajaran Bahasa Inggris 
terlalu sulit dipelajari 
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7 Saya berharap dengan mahir berbahasa Inggris 
dapat membuat masa depan cerah 
     
8 Masa depan yang cerah tidak hanya berdasarkan 
pada satu kemampuan saja 
     
9 Saya terus berlatih bicara Bahasa Inggris untuk 
meningkatkan kemampuan dalam pelajaran 
Bahasa Inggris  
     
10 Saya mempelajari Bahasa Inggris hanya di 
Sekolah saja  
     
11 Saya belajar Bahasa Inggris dengan sering 
menonton film dan mendengarkan musik 
berbahasa Inggris 
     
12 Saya tidak ingin berlebihan dalam mempelajari 
Bahasa Inggris 
     
13 Saya senang ketika menulis essay dalam Bahasa 
Inggris karena bisa mengasah kemampuan saya 
dalam berbahasa Inggris dan sarana berlatih 
menulis dengan baik dan benar 
     
14 Saya tidak memiliki bakat menulis essay      
15 Saya lebih bisa memahami pelajaran ketika Guru 
memberikan contoh yang ada dikehidupan 
sehari-hari 
     
16 Saya tidak bisa menceritakan kehidupan saya 
sehari-hari karena keterbatasan kosa kata 
     
17 Saya akan mendapat hadiah jika mempu 
menjawab pertanyaan dari Guru   
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18 Saya akan dimarahi jika tidak mampu menjawab 
pertanyaan yang Guru berikan kepada saya 
     
19 Saya akan merasa bangga ketika Guru 
memberikan pujian terhadap hasil kerja keras 
saya dalam berlajar Bahasa Inggris  
     
20 Akan rasa pujian bukanlah hal yang bisa 
dibanggakan  
     
21 Saya sangat senang ketika teman-teman 
menggunakan ide atau gagasan dari topik yang 
saya buat 
     
22 Saya tidak suka ketika teman memberikan respon 
negatif dari apa yang saya kerjakan 
     
23 Saya yakin nilai Bahasa Inggris saya bagus 
karena saya sering belajar dan berlatih 
     
24 Belajar ataupun tidak saya tetap bisa 
mengerjakan soal Bahasa Inggris karena itu tidak 
akan mempengaruhi hasilnya  
     
25 Saya akan memperhatikan susunan kata yang 
akan saya bicarakan agar terdengar benar dan 
jelas 
     
26 Saya tidak peduli dengan grammar dalam 
kalimat Bahasa Inggris karena itu sangat 
menyulitkan  
     
27 Saya akan membuka kamus ketika menemukan 
kata yang tidak saya tahu artinya 
     
28 Saya akan melewati kata-kata yang saya tidak      
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mengerti 
29 Saya percaya, ketika saya bersungguh-sungguh 
dalam mempelajari Bahasa Inggris, saya akan 
menguasainya dengan mudah 
     
30 Saya tidak berharap banyak dari apa yang saya 
telah pelajari  
     
31 Saya akan sering belajar Bahasa Inggris agar bisa 
mengikuti perlombaan tingkat internasional 
     
32 Saya tidak berniat mengikuti lomba apapun yang 
berhubungan dengan bahasa Inggris   
     
33 Saya harus optimis dalam pelajaran Bahasa 
Inggris karena saya ingin mendapatkan peringkat 
pertama dikelas  
     
34 Saya tidak harus memaksakan diri saya giat 
belajar Bahasa Inggris meskipun banyak saingan 
dalam pelajaran dikelas 
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Appendix 5 
Blueprint of Self-Confidence 
 
 
 
 
  
 
 
 
 
 
 
The blue print of  Self -Confidence 
 
Concept Indicator Item Number Total 
Item 
Positive Negative 
Self-confidence is 
essentially an 
From:    
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attitude which 
allows us to have a 
positive and 
realistic perception 
of ourselves and 
our abilities. There 
are certain 
characteristics of 
those who have 
high self-esteem 
and confidence in 
their ability to 
effect the journey 
of their life, such 
as: They are 
ambitious; They 
are goal oriented; 
They have learned 
to communicate; 
They are loving 
and kind; and 
They attractive and 
open to others 
(Didik Setyawan, 
2012:40-41). 
1. Ambitious 
 
 
2. Goal oriented 
 
 
 
3. Having 
learned to 
communicate 
 
 
4. Loving and 
kind 
 
 
5. Attractive and 
open to other 
1, 3 
 
 
5, 7, 9 
 
 
 
11, 13, 15 
 
 
 
 
17, 19 
 
 
 
21, 23, 25 
2, 4 
 
 
6, 8, 10 
 
 
 
12, 14, 16 
 
 
 
 
18, 20 
 
 
 
2, 24, 26 
4 
 
 
6 
 
 
 
6 
 
 
 
 
4 
 
 
 
6 
 
 
 
 
 
  13 13 26 
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Appendix 6 
Questionnaire of Self-Confidence (Tryout) 
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Nama   : 
Kelas/No absen : 
Questionnaire 
Petunjuk Pengisian  
1. Jawablah pertanyaan-pertanyaan di bawah ini dengan sejujur-jujurnya. 
2. Berikan tanda check list (√) pada jawaban yang anda anggap paling benar. 
Keterangan  
Pertanyaan  
A : Sangat Setuju               = 5 
B : Setuju                           = 4 
C : Ragu-ragu                    = 3 
D : Tidak Setuju                = 2 
E : Sangat Tidak Setuju     = 1 
 
 
NO PERTANYAAN A B C D E 
1 Saya akan selalu bertanya ketika tidak mengerti 
materi Bahasa Inggris yang disampaikan 
     
2 Saya lebih suka diam saat saya tidak mengerti      
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tentang materi yang sedang disampaikan 
3 Saya harus belajar dengan sungguh-sungguh 
karena hal ini akan mempengaruhi masa depan 
saya di kemudian hari 
     
4 Saya tidak suka pelajaran Bahasa Inggris karena 
terlalu sulit dipelajari 
     
5 Saya akan mencoba mempelajari Bahasa Inggris 
karena kelak akan sangat penting dalam karir 
saya 
     
6 Saya tidak ingin memikirkan yang akan saya 
jalani untuk meraih tujuan saya 
     
7 Saya berusaha belajar keras untuk mencapai cita-
cita walaupun saya tahu batas kemapuan saya 
sendiri  
     
8 Saya mencoba belajar agar teman-teman memuji 
saya  
     
9 Saya mempunyai tujuan untuk mencapai 
peringkat pertama dikelas 
     
10 Saya hanya mencari penghargaan dan hadiah saja 
atas apa yang saya kerjakan  
     
11 Saya tahu bagaimana menempatkan diri saat 
berkomunikasi  
     
12 Saya selalu merasa bingung ketika berbicara 
dalam Bahasa Inggris  
     
13 Saya akan selalu belajar berbicara dalam Bahasa 
Inggris walaupun grammarnya masih kurang baik 
     
14 Saya tidak akan melakukan hal yang saya tidak 
sukai 
     
15 Saya akan mendengarkan penjelasan dari Guru 
sebelum mengerjakan 
     
16 Saya tidak suka penjelasan yang rumit dan terlalu 
panjang 
     
17 Saya akan selalu membantu teman yang kesulitan 
dalam mengerjakan tugas Bahasa Inggris  
     
18 Saya tidak ingin tersaingi dalam hal pelajaran      
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Bahasa Inggris 
19 Saya harus bertanggungjawab ketika melakukan 
kesalahan dan harus memperbaikinya agar tidak 
terjadi lagi 
     
20 Saya saya bergantung pada orang lain ketika 
mengerjakan tugas Bahasa Inggris  
     
21 Saya selalu percaya pada kemampuan diri sendiri 
dalam berbahasa Inggris  
     
22 Saya merasa takut ketika Guru menunjuk saya 
untuk mengerjakan soal didepan kelas 
     
23 Saya selalu berdiskusi kepada siapa saja ketika 
ada masalah  
     
24 Saya selalu menyimpan masalah sendiri dan saya 
menyelesaikannya sendiri 
     
25 Saya lebih suka menunjukan diri saya apa adanya      
26 Saya menggunakan kepandaian saya untuk 
dibanggakan kepada orang lain 
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Appendix 7 
Questionnaire of Students’ Motivation (Test) 
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Nama   : 
Kelas/ Nomer absen : 
Questionnaire 
Petunjuk Pengisian  
1. Jawablah Pertanyaan-pertanyaan di bawah ini dengan jujur. 
2. Berikan tanda check list (√) pada jawaban yang anda anggap paling benar. 
Keterangan 
Pertanyaan 
A : Sangat Setuju             = 5 
B : Setuju                         = 4 
C : Ragu-ragu                   = 3 
D : Tidak Setuju               = 2 
E : Sangat Tidak Setuju    =1 
 
NO PERTANYAAN A B C D E 
1 Saya menyukai pelajaran Bahasa Inggris 
karena membantu dalam hobi saya menonton 
film berbahasa Inggris 
     
2 Saya tidak suka belajar Bahasa Inggris      
3 Saya senang mendengarkan lagu berbahasa 
Inggris dan menirukan untuk berlatih 
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pengucapan yang benar 
4 Saya lebih menyukai mendengarkan lagu yang 
saya pahami  
     
5 Saya berlatih berbicara Bahasa Inggris untuk 
bisa berkomunikasi dengan Bule suatu saat 
nanti 
     
6 Saya menganggap pelajaran Bahasa Inggris 
terlalu sulit dipelajari 
     
7 Saya berharap dengan mahir berbahasa Inggris 
dapat membuat masa depan cerah 
     
8 Masa depan yang cerah tidak hanya 
berdasarkan pada satu kemampuan saja 
     
9 Saya terus berlatih bicara Bahasa Inggris untuk 
meningkatkan kemampuan dalam pelajaran 
Bahasa Inggris  
     
10 Saya mempelajari Bahasa Inggris hanya di 
Sekolah saja  
     
11 Saya belajar Bahasa Inggris dengan sering 
menonton film dan mendengarkan musik 
berbahasa Inggris 
     
12 Saya tidak ingin berlebihan dalam mempelajari 
Bahasa Inggris 
     
13 Saya senang ketika menulis essay dalam 
Bahasa Inggris karena bisa mengasah 
kemampuan saya dalam berbahasa Inggris dan 
sarana berlatih menulis dengan baik dan benar 
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14 Saya tidak memiliki bakat menulis essay      
15 Saya lebih bisa memahami pelajaran ketika 
Guru memberikan contoh yang ada 
dikehidupan sehari-hari 
     
16 Saya tidak bisa menceritakan kehidupan saya 
sehari-hari karena keterbatasan kosa kata 
     
17 Saya akan mendapat hadiah jika mempu 
menjawab pertanyaan dari Guru   
     
18 Saya akan dimarahi jika tidak mampu 
menjawab pertanyaan yang Guru berikan 
kepada saya 
     
19 Saya akan merasa bangga ketika Guru 
memberikan pujian terhadap hasil kerja keras 
saya dalam berlajar Bahasa Inggris  
     
20 Akan rasa pujian bukanlah hal yang bisa 
dibanggakan  
     
21 Saya sangat senang ketika teman-teman 
menggunakan ide atau gagasan dari topik yang 
saya buat 
     
22 Saya tidak suka ketika teman memberikan 
respon negatif dari apa yang saya kerjakan 
     
23 Saya yakin nilai Bahasa Inggris saya bagus 
karena saya sering belajar dan berlatih 
     
24 Saya akan memperhatikan susunan kata yang 
akan saya bicarakan agar terdengar benar dan 
jelas 
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25 Saya akan membuka kamus ketika menemukan 
kata yang tidak saya tahu artinya 
     
26 Saya akan melewati kata-kata yang saya tidak 
mengerti 
     
27 Saya tidak berharap banyak dari apa yang saya 
telah pelajari  
     
28 Saya harus optimis dalam pelajaran Bahasa 
Inggris karena saya ingin mendapatkan 
peringkat pertama dikelas  
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Appendix 8  
Questionnaire of Self-Confidence 
 
 
 
 
 
 
 
 
 
 
 
Nama   : 
Kelas/No absen : 
Questionnaire 
Petunjuk Pengisian  
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1. Jawablah pertanyaan-pertanyaan di bawah ini dengan sejujur-jujurnya. 
2. Berikan tanda check list (√) pada jawaban yang anda anggap paling benar. 
Keterangan  
Pertanyaan  
A : Sangat Setuju               = 5 
B : Setuju                           = 4 
C : Ragu-ragu                    = 3 
D : Tidak Setuju                = 2 
E : Sangat Tidak Setuju     = 1 
 
 
NO PERTANYAAN A B C D E 
1 Saya akan selalu bertanya ketika tidak mengerti 
materi Bahasa Inggris yang disampaikan 
     
2 Saya lebih suka diam saat saya tidak mengerti 
tentang materi yang sedang disampaikan 
     
3 Saya harus belajar dengan sungguh-sungguh 
karena hal ini akan mempengaruhi masa depan 
saya di kemudian hari 
     
4 Saya tidak suka pelajaran Bahasa Inggris karena 
terlalu sulit dipelajari 
     
5 Saya akan mencoba mempelajari Bahasa 
Inggris karena kelak akan sangat penting dalam 
karir saya 
     
6 Saya tidak ingin memikirkan yang akan saya 
jalani untuk meraih tujuan saya 
     
7 Saya berusaha belajar keras untuk mencapai 
cita-cita walaupun saya tahu batas kemapuan 
saya sendiri  
     
8 Saya mencoba belajar agar teman-teman 
memuji saya  
     
9 Saya mempunyai tujuan untuk mencapai 
peringkat pertama dikelas 
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10 Saya hanya mencari penghargaan dan hadiah 
saja atas apa yang saya kerjakan  
     
11 Saya tahu bagaimana menempatkan diri saat 
berkomunikasi  
     
12 Saya selalu merasa bingung ketika berbicara 
dalam Bahasa Inggris  
     
13 Saya akan selalu belajar berbicara dalam 
Bahasa Inggris walaupun grammarnya masih 
kurang baik 
     
14 Saya tidak akan melakukan hal yang saya tidak 
sukai 
     
15 Saya akan mendengarkan penjelasan dari Guru 
sebelum mengerjakan 
     
16 Saya tidak suka penjelasan yang rumit dan 
terlalu panjang 
     
17 Saya akan selalu membantu teman yang 
kesulitan dalam mengerjakan tugas Bahasa 
Inggris  
     
18 Saya tidak ingin tersaingi dalam hal pelajaran 
Bahasa Inggris 
     
19 Saya harus bertanggungjawab ketika melakukan 
kesalahan dan harus memperbaikinya agar tidak 
terjadi lagi 
     
20 Saya saya bergantung pada orang lain ketika 
mengerjakan tugas Bahasa Inggris  
     
21 Saya selalu menyimpan masalah sendiri dan 
saya menyelesaikannya sendiri 
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Appendix 9 
Tabulation of the Validities of Students’ 
Motivation (Tryout) 
 
113 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
114 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
115 
 
 
 
Appendix 10 
Tabulation of the Validities of Self-Confidence 
(Tryout) 
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Appendix 11 
Result of Validities of Students’ Motivation 
Questionnaire 
 
 
 
 
 
 
Result of Validity Students Motivation Questionnaire 
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NO rxy rtable 
(0.05;N= 30) 
Adverb 
1 0,635 0,361 Valid 
2 0,571 0,361 Valid 
3 0,611 0,361 Valid 
4 0,627 0,361 Valid 
5 0,406 0,361 Valid 
6 0,596 0,361 Valid 
7 0,660 0,361 Valid 
8 0,662 0,361 Valid 
9 0,490 0,361 Valid 
10 0,580 0,361 Valid 
11 0,394 0,361 Valid 
12 0,544 0,361 Valid 
13 0,397 0,361 Valid 
14 0,782 0,361 Valid 
15 0,423 0,361 Valid 
16 0,690 0,361 Valid 
17 0,403 0,361 Valid 
18 0,456 0,361 Valid 
19 0,487 0,361 Valid 
20 0,654 0,361 Valid 
21 0,372 0,361 Valid 
22 0,629 0,361 Valid 
23 0,480 0,361 Valid 
24 0,116 0,361 Invalid 
25 0,391 0,361 Valid 
26 0,178 0,361 Invalid 
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27 0,463 0,361 Valid 
28 0,429 0,361 Valid 
29 0,254 0,361 Invalid 
30 0,383 0,361 Valid 
31 0,101 0,361 Invalid 
32 0,287 0,361 Invalid 
33 0,400 0,361 Valid 
34 0,154 0,361 Invalid 
 
Number item valid = 28 
Number item invalid = 6 
 
 
 
 
 
 
 
 
 
 
 
 
 
Appendix 12 
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Result of Validities of Self-Confidence 
Questionnaire 
 
 
 
 
 
 
 
 
 
 
Result of Validity Self-Confidence Questionnaire 
NO rxy rtable 
(0.05;N= 30) 
Adverb 
1 0,709 0,361 Valid 
2 0,523 0,361 Valid 
3 0,644 0,361 Valid 
4 0,591 0,361 Valid 
5 0,385 0,361 Valid 
6 0,676 0,361 Valid 
7 0,632 0,361 Valid 
121 
 
 
8 0,710 0,361 Valid 
9 0,516 0,361 Valid 
10 0,586 0,361 Valid 
11 0,430 0,361 Valid 
12 0,561 0,361 Valid 
13 0,478 0,361 Valid 
14 0,788 0,361 Valid 
15 0,453 0,361 Valid 
16 0,694 0,361 Valid 
17 0,414 0,361 Valid 
18 0,535 0,361 Valid 
19 0,389 0,361 Valid 
20 0,508 0,361 Valid 
21 0,208 0,361 Invalid 
22 0,086 0,361 Invalid 
23 0,285 0,361 Invalid 
24 0,474 0,361 Valid 
25 0,276 0,361 Invalid 
26 0,039 0,361 Invalid 
 
Number item valid = 21 
Number item invalid = 5 
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Appendix 13  
Validity of Speaking Test 
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Speaking test 
Make and tell about your vacation you did, then it in front of the class. 
Please, give attention in using past tense as a content. 
You speaking will be evaluated based on : 
- Fluency 
- Grammar 
- Vocabulary 
- Pronunciation  
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Validator 
 
Robith Khoiril Umam, S.S, M.Hum 
19871011201503 1 006 
 
 
 
 
 
 
 
 
 
 
 
 
Appendix 14 
The Result of Reliability Test of Students’ 
Motivation 
125 
 
 
 
 
 
 
 
 
 
 
 
 
Reliabilitas motivation  
Case Processing Summary 
 N % 
Cases 
Valid 30 100,0 
Excludeda 0 ,0 
Total 30 100,0 
a. Listwise deletion based on all variables in the 
procedure. 
 
 
Reliability Statistics 
Cronbach's 
Alpha 
N of Items 
,738 35 
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According to Arikunto (2006:276), the criteria of reliability coefficient 
are: 
0.80 ≤ r11 = 1.00 Very high reliability 
0.60 ≤ r11 = 0.80 High reliability 
0.40 ≤ r11 = 0.60 Fair reliability 
0.20 ≤ r11 = 0.40 Low reliability 
0.00 ≤ r11 = 0.20 Very low reliability 
  
Reliability test results obtain reliability coefficient r11 is 0.738 where the 
value is in the category of high reliability provision, so it can be concluded that 
the instrument is highly reliable.  
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Appendix 15 
The Result of Reliability Test of Self-Confidence 
 
 
 
 
 
 
 
 
 
 
Reliability of self-confidence 
Case Processing Summary 
 N % 
Cases 
Valid 30 100,0 
Excludeda 0 ,0 
Total 30 100,0 
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a. Listwise deletion based on all 
variables in the procedure. 
 
 
Reliability Statistics 
Cronbach's 
Alpha 
N of 
Items 
,737 27 
 
According to Arikunto (2006:276), the criteria of reliability coefficient 
are: 
0.80 ≤ r11 = 1.00 Very high reliability 
0.60 ≤ r11 = 0.80 High reliability 
0.40 ≤ r11 = 0.60 Fair reliability 
0.20 ≤ r11 = 0.40 Low reliability 
0.00 ≤ r11 = 0.20 Very low reliability 
  
Reliability test results obtain reliability coefficient r11 is 0.737 where the 
value is in the category of high reliability provision, so it can be concluded that 
the instrument is highly reliable.  
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Appendix 16 
The Procedures of Reliability of Speaking Test 
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PENILAIAN SPEAKING  
 
MADRASAH ALIYAH NEGERI SUKOHARJO 
 
 
TAHUN PELAJARAN 2016/2017  
 
        Mata Pelajaran   : Bahasa Inggris 
    Kelas                  : IPA 1 
    Tahun Pelajaran : 2016/ 2017 
    
        
        
NO NAMA 
ASPECT 
Total Score 
Fluency Grammar Vocabulary Pronunciation 
1 
Aisyah Safiyah 
Pangestika 3 3 3 3 12 60 
2 Alfian Nur Hikmah 3 3 4 4 14 70 
3 Arif Kurniawan 3 3 4 4 14 70 
4 Arinda Putri Novriandhini 3 3 3 3 12 60 
5 Ayu Rahmawati 2 3 3 3 11 55 
6 Azizah Rahmah P R 4 2 3 4 13 65 
7 Damar Sunail Huda 3 2 2 3 10 50 
8 Diyah Ayu Puspita N 3 4 3 3 13 65 
9 Habib Fathin Purnama Jati 4 3 4 4 15 75 
10 Hanif Sangga P. T 4 3 3 3 13 65 
11 Harsanto 3 2 3 3 11 55 
12 Henda Waluyo Adi 3 2 2 3 10 50 
13 Isharsufi 3 3 3 3 12 60 
14 Isnaini Agustina I 4 4 4 5 17 85 
15 Keke Rachma Devi 3 3 4 4 14 70 
16 Kinasih Widi Annisa 4 3 3 4 14 70 
17 Latifah 2 3 3 2 10 50 
18 Luluk Izatul Qorida 4 4 4 4 16 80 
19 Maya Dwinata Enggar S 4 3 3 3 13 65 
20 Muhammad Enrico 3 3 3 4 13 65 
21 Muhammad Sulton Al H 2 3 3 4 12 60 
22 Muna Syafiah 2 3 3 3 11 55 
23 Nadia Nita Putri S 3 4 4 3 14 70 
24 Novita Dian Rahmadhani 1 4 3 1 9 45 
25 Rahmadhani Margi Utami 4 4 3 3 14 70 
26 Ramadhani Alqoderi 3 3 3 3 12 60 
27 Sultan mughayat Syah 4 3 3 2 12 60 
28 Umi Salamah 2 4 4 2 12 60 
29 Zahwa Febrianina R 3 3 3 3 12 60 
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30 Lukman Hakim W. P 3 4 4 3 14 70 
        
        
        
     
Guru Pengampu Bahasa Inggris 
        
        
        
        
     
Kuswahyuningsih, S.Pd., M.Pd 
     
19760718 200312 2 004 
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Speaking Score of researcher 
 
        
NO NAMA 
ASPECT 
Total Score 
Fluency Grammar Vocabulary Pronunciation 
1 Aisyah Safiyah Pangestika 3 3 3 3 12 60 
2 Alfian Nur Hikmah 3 3 3 3 12 60 
3 Arif Kurniawan 3 3 4 4 14 70 
4 Arinda Putri Novriandhini 4 3 3 4 14 70 
5 Ayu Rahmawati 3 2 3 3 11 55 
6 Azizah Rahmah P. R 3 2 3 3 11 55 
7 Damar Sunail Huda 4 2 3 3 12 60 
8 Diyah Ayu Puspita N 2 3 3 3 11 55 
9 Habib Fathin Purnama Jati 3 3 4 3 13 65 
10 Hanif Sangga P. T 4 3 3 3 13 65 
11 Harsanto 3 2 3 3 11 55 
12 Henda Waluyo Adi 3 2 2 3 10 50 
13 Asharsufi 3 3 3 3 12 60 
14 Isnaini Agustina Istiqomah 4 4 4 5 17 85 
15 Keke Rachma Devi 4 4 4 4 16 80 
16 Kinasih Widi Annisa 4 3 3 4 14 70 
17 Latifah 2 3 3 2 10 50 
18 Luluk Izatul Qorida 5 4 4 5 18 90 
19 Maya Dwinata Enggar S 4 3 3 3 13 65 
20 Muhammad Enrico 3 3 3 4 13 65 
21 Muhammad Sulton Al Haq 2 3 3 4 12 60 
22 Muna Syafiah 3 3 3 4 13 65 
23 Nadia Nita Putri Shalikhah 5 4 4 5 18 90 
24 Novita Dian Rahmadhani 3 2 3 3 11 55 
25 Rahmadhani Margi Utami 5 4 4 3 16 80 
26 Ramadhani Alqoderi 3 3 3 3 12 60 
27 Sultan mughayat Syah 4 3 3 2 12 60 
28 Umi Salamah 2 4 4 2 12 60 
29 Zahwa Febrianina R 3 3 3 3 12 60 
30 Lukman Hakim W P 4 4 4 4 16 80 
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Appendix 17 
The Score of Students’ Motivation (Test) 
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No.                            
Resp. 1 2 3 4 5 6 7 8 9 10 11 12 13 
1 3 3 3 3 3 3 3 2 2 3 3 2 2 
2 5 3 3 3 3 3 3 3 3 3 3 3 3 
3 3 4 3 2 4 3 3 3 3 4 4 3 5 
4 2 3 2 3 3 1 2 2 3 1 3 2 3 
5 3 3 3 3 3 2 5 3 3 3 3 2 5 
6 4 3 3 1 3 3 3 3 3 3 4 4 4 
7 3 3 3 2 4 3 2 5 4 2 4 5 4 
8 3 4 3 3 4 3 3 3 3 3 4 4 3 
9 2 5 1 2 5 1 3 2 2 2 3 5 2 
10 3 4 3 4 5 3 4 3 3 3 4 3 5 
11 3 3 3 3 3 5 3 5 5 4 3 3 3 
12 4 4 3 3 3 2 3 3 2 3 4 3 4 
13 5 4 3 3 3 3 4 4 4 3 4 3 5 
14 3 3 3 3 3 3 3 3 3 2 3 3 3 
15 2 3 3 1 2 1 3 1 2 1 4 2 4 
16 3 3 3 3 3 2 3 3 5 3 5 3 4 
17 3 3 3 4 3 3 3 3 2 5 3 3 3 
18 3 3 4 4 3 3 4 2 3 4 4 3 4 
19 3 3 3 3 3 3 3 3 3 2 3 3 3 
20 2 3 3 3 3 3 2 2 3 3 3 2 4 
21 3 3 3 2 3 3 3 2 3 2 3 3 3 
22 3 3 4 3 2 3 4 3 5 2 3 4 2 
23 2 4 5 2 4 2 4 5 4 4 2 3 2 
24 4 5 4 5 3 4 5 5 4 5 5 5 4 
25 5 4 5 3 4 5 5 4 5 4 5 4 5 
26 4 5 4 4 3 4 4 4 3 5 3 5 4 
27 4 4 4 4 3 4 4 4 4 4 2 4 5 
28 2 3 1 2 1 3 3 2 2 5 3 2 4 
29 5 4 5 3 5 5 3 4 3 4 4 3 4 
30 4 3 4 5 5 4 5 4 4 3 4 4 3 
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Item Number                         
14 15 16 17 18 19 20 21 22 23 24 25 26 27 28 
2 3 2 3 3 2 2 2 2 2 2 2 3 2 2 
3 5 5 5 3 3 3 4 3 4 3 4 2 4 3 
3 3 3 4 4 3 3 5 3 4 4 5 3 5 3 
2 4 1 4 4 2 5 3 5 4 4 3 5 5 5 
3 3 2 3 3 3 3 3 2 3 2 5 4 3 4 
2 2 2 5 3 4 2 5 2 5 4 4 3 5 4 
2 5 1 3 3 3 1 4 2 5 3 2 2 2 3 
4 3 2 3 3 5 3 3 2 4 5 5 4 4 3 
1 2 1 3 2 3 5 5 1 3 5 4 1 5 2 
5 4 4 4 3 3 3 3 3 4 4 4 4 4 4 
2 3 2 3 3 3 3 3 2 3 4 4 3 4 4 
3 3 1 3 2 3 2 4 2 4 3 4 3 4 3 
3 4 3 2 3 5 3 5 3 4 4 4 3 4 4 
2 5 2 5 5 3 2 3 5 3 3 4 3 3 1 
2 2 2 2 2 2 1 2 2 3 3 5 3 3 3 
4 5 2 3 4 3 3 3 3 4 4 5 5 4 4 
2 4 2 4 4 5 5 3 3 5 5 4 4 4 4 
3 4 3 3 3 3 3 3 3 4 3 5 4 4 4 
2 3 2 3 3 3 2 3 3 3 3 5 3 5 4 
1 2 1 3 3 2 2 2 2 4 3 4 3 3 4 
2 2 2 2 3 3 2 5 2 4 4 4 4 4 3 
3 2 3 5 2 5 2 3 2 2 4 4 3 4 4 
2 3 4 2 3 3 4 1 4 3 5 5 3 5 5 
4 5 4 4 3 3 5 5 5 4 4 5 5 5 5 
5 4 5 3 5 4 5 4 3 4 5 5 3 4 3 
4 4 3 4 4 5 3 4 5 4 3 4 5 5 5 
4 3 3 5 4 5 5 5 4 4 4 5 3 5 3 
3 4 1 3 3 4 2 4 2 3 4 3 3 4 3 
5 5 5 5 3 4 4 3 5 5 3 4 3 3 4 
5 3 4 5 4 3 5 4 4 5 5 5 4 3 3 
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Appendix 18 
The Score of Self-Confidence (Test) 
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No.  Item Number 
Resp. 1 2 3 4 5 6 7 8 9 10 11 12 13 
1 3 3 3 3 3 3 3 2 2 3 3 2 2 
2 5 3 3 3 3 3 3 3 3 3 3 3 3 
3 3 4 3 2 4 3 3 3 3 4 4 3 5 
4 2 3 2 3 3 1 2 2 3 1 3 2 3 
5 3 3 3 3 3 2 5 3 3 3 3 2 5 
6 4 3 3 1 3 3 3 3 3 3 4 4 4 
7 3 3 3 2 4 3 2 5 4 2 4 5 4 
8 3 4 3 3 4 3 3 3 3 3 4 4 3 
9 2 5 1 2 5 1 3 2 2 2 3 5 2 
10 3 4 3 4 5 3 4 3 3 3 4 3 5 
11 3 3 3 3 3 5 3 5 5 4 3 3 3 
12 4 4 3 3 3 2 3 3 2 3 4 3 4 
13 5 4 3 3 3 3 4 4 4 3 4 3 5 
14 3 3 3 3 3 3 3 3 3 2 3 3 3 
15 2 3 3 1 2 1 3 1 2 1 4 2 4 
16 3 3 3 3 3 2 3 3 5 3 5 3 4 
17 3 3 3 4 3 3 3 3 2 5 3 3 3 
18 3 3 4 4 3 3 4 2 3 4 4 3 4 
19 3 3 3 3 3 3 3 3 3 2 3 3 3 
20 2 3 3 3 3 3 2 2 3 3 3 2 4 
21 3 3 3 2 3 3 3 2 3 2 3 3 3 
22 3 3 4 3 2 3 4 3 5 2 3 4 2 
23 2 4 5 2 4 2 4 5 4 4 2 3 2 
24 4 5 4 5 3 4 5 5 4 5 5 5 4 
25 5 4 5 3 4 5 5 4 5 4 5 4 5 
26 4 5 4 4 3 4 4 4 3 5 3 5 4 
27 4 4 4 4 3 4 4 4 4 4 2 4 5 
28 2 3 1 2 1 3 3 2 2 5 3 2 4 
29 5 4 5 3 5 5 3 4 3 4 4 3 4 
30 4 3 4 5 5 4 5 4 4 3 4 4 3 
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14 15 16 17 18 19 20 21 
2 3 2 3 2 2 2 2 
3 5 5 5 3 4 4 3 
3 3 3 4 3 5 4 5 
2 4 1 4 2 3 4 4 
3 3 2 3 3 3 3 4 
2 2 2 5 4 5 5 3 
2 5 1 3 3 4 5 4 
4 3 2 3 5 3 4 5 
1 2 1 3 3 5 3 3 
5 4 4 4 3 3 4 3 
2 3 2 3 3 3 3 3 
3 3 1 3 3 4 4 3 
3 4 3 2 5 5 4 4 
2 5 2 5 3 3 3 3 
2 2 2 2 2 2 3 3 
4 5 2 3 3 3 4 3 
2 4 2 4 5 3 5 4 
3 4 3 3 3 3 4 4 
2 3 2 3 3 3 3 2 
1 2 1 3 2 2 4 4 
2 2 2 2 3 5 4 3 
3 2 3 5 5 3 2 4 
2 3 4 2 3 1 3 4 
4 5 4 4 3 5 4 5 
5 4 5 3 4 4 4 3 
4 4 3 4 5 4 4 4 
4 3 3 5 5 5 4 3 
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3 4 1 3 4 4 3 4 
5 5 5 5 4 3 5 4 
5 3 4 5 3 4 5 5 
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Appendix 19 
The Score of Speaking Ability 
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No Nama  Jk Score 
1 Aisyah Safiyah Pangestika P 60 
2 Alfian Nur Hikmah P 65 
3 Arif Kurniawan L 70 
4 Arinda Putri Novriandhini P 65 
5 Ayu Rahmawati P 55 
6 Azizah Rahmah Putri Rahmadani P 60 
7 Damar Sunail Huda L 55 
8 Diyah Ayu Puspita Ningrum P 60 
9 Habib Fathin Purnama Jati L 70 
10 Hanif Sangga Paramanandi Tandiala L 65 
11 Harsanto L 55 
12 Henda Waluyo Adi L 50 
13 Isharsufi P 60 
14 Isnaini Agustina Istiqomah P 85 
15 Keke Rachma Devi P 75 
16 Kinasih Widi Annisa P 70 
17 Latifah P 50 
18 Luluk Izatul Qorida P 85 
19 Maya Dwinata Enggar Saputri P 65 
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20 Muhammad Enrico L 65 
21 Muhammad Sulton Al Haq L 60 
22 Muna Syafiah P 60 
23 Nadia Nita Putri Shalikhah P 80 
24 Novita Dian Rahmadhani P 50 
25 Rahmadhani Margi Utami P 75 
26 Ramadhani Alqoderi L 60 
27 Sultan mughayat Syah L 60 
28 Umi Salamah P 60 
29 Zahwa Febrianina Rahardika P 60 
30 Lukman Hakim Wahyu Pratama L 75 
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Appendix 20 
Data Result of Students’ Motivation, Self-
Confidence and Speaking Ability Score 
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No Nama Jk Score of 
Students’ 
Motivation 
Score of 
Self-
Confidence 
Score of 
Speaking 
Ability 
1 Aisyah Safiyah. P P 91 53 60 
2 Alfian Nur Hikmah P 111 73 65 
3 Arif Kurniawan L 124 74 70 
4 Arinda Putri. N P 110 54 65 
5 Ayu Rahmawati P 112 65 55 
6 Azizah Rahmah Putri. R P 117 69 60 
7 Damar Sunail Huda L 105 71 55 
8 Diyah Ayu Puspita. N P 121 72 60 
9 Habib Fathin Purnama J L 102 56 70 
10 Hanif Sangga .P. T L 127 77 65 
11 Harsanto L 112 68 55 
12 Henda Waluyo Adi L 109 65 50 
13 Isharsufi P 125 78 60 
14 Isnaini Agustina. I P 108 64 85 
15 Keke Rachma Devi P 88 47 75 
16 Kinasih Widi Annisa P 121 70 70 
17 Latifah P 119 70 50 
18 Luluk Izatul Qorida P 118 71 85 
19 Maya Dwinata Enggar. S P 107 59 65 
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20 Muhammad Enrico L 96 55 65 
21 Muhammad Sulton Al.H L 102 59 60 
22 Muna Syafiah P 112 68 60 
23 Nadia Nita Putri. S P 119 65 80 
24 Novita Dian. R P 152 92 50 
25 Rahmadhani Margi. U P 142 90 75 
26 Ramadhani Alqoderi L 138 84 60 
27 Sultan mughayat Syah L 134 82 60 
28 Umi Salamah P 100 59 60 
29 Zahwa Febrianina. R P 135 88 60 
30 Lukman Hakim. W. P L 137 86 75 
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Appendix 21 
Frequency Distribution of Students’ Motivation 
 
 
 
 
 
 
 
 
 
 
Students’ Motivation 
Score Frequenc
y 
Percent Valid 
Percent 
Cumulative 
Percent 
Valid 
62 1 3,3 3,3 3,3 
63 1 3,3 3,3 6,7 
65 1 3,3 3,3 10,0 
66 1 3,3 3,3 13,3 
67 1 3,3 3,3 16,7 
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68 1 3,3 3,3 20,0 
71 1 3,3 3,3 23,3 
76 1 3,3 3,3 26,7 
77 1 3,3 3,3 30,0 
79 1 3,3 3,3 33,3 
81 3 10,0 10,0 43,3 
85 1 3,3 3,3 46,7 
86 2 6,7 6,7 53,3 
88 1 3,3 3,3 56,7 
89 3 10,0 10,0 66,7 
91 1 3,3 3,3 70,0 
92 1 3,3 3,3 73,3 
93 1 3,3 3,3 76,7 
95 1 3,3 3,3 80,0 
96 1 3,3 3,3 83,3 
97 1 3,3 3,3 86,7 
98 1 3,3 3,3 90,0 
102 1 3,3 3,3 93,3 
106 1 3,3 3,3 96,7 
115 1 3,3 3,3 100,0 
Total 30 100,0 100,0  
 
 
 
 
 
 
Statistics 
Students’ Motivation 
 motivation 
N 
Valid 30 
Missing 0 
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Mean 84,47 
Median 86,00 
Mode 81a 
Std. Deviation 13,359 
Range 53 
Minimum 62 
Maximum 115 
Sum 2534 
 
Calculation of Mean, Median, Mode, and Standard Deviation 
1. The highest score is 115 
2. The lowest score is 62 
3. The Range is 53 
4. The Mean is 84.47 
5. The Mode is 81 
6. The Standard Deviation is 13.359 
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Appendix 22 
Frequency Distribution of Self-Confidence 
 
 
 
 
 
 
 
Self-Confidence 
Score Frequenc
y 
Percent Valid 
Percent 
Cumulative 
Percent 
Valid 
47 1 3,3 3,3 3,3 
50 2 6,7 6,7 10,0 
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56 1 3,3 3,3 13,3 
58 1 3,3 3,3 16,7 
59 1 3,3 3,3 20,0 
60 1 3,3 3,3 23,3 
61 1 3,3 3,3 26,7 
62 2 6,7 6,7 33,3 
63 3 10,0 10,0 43,3 
64 1 3,3 3,3 46,7 
65 2 6,7 6,7 53,3 
66 1 3,3 3,3 56,7 
68 1 3,3 3,3 60,0 
69 1 3,3 3,3 63,3 
70 1 3,3 3,3 66,7 
72 1 3,3 3,3 70,0 
73 1 3,3 3,3 73,3 
74 2 6,7 6,7 80,0 
77 1 3,3 3,3 83,3 
78 1 3,3 3,3 86,7 
83 1 3,3 3,3 90,0 
86 1 3,3 3,3 93,3 
88 1 3,3 3,3 96,7 
90 1 3,3 3,3 100,0 
Total 30 100,0 100,0  
 
 
 
 
 
 
 
 
Statistics 
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Self-Confidence  
 self confidence 
N 
Valid 30 
Missing 0 
Mean 67,20 
Median 65,00 
Mode 63 
Std. Deviation 10,867 
Range 43 
Minimum 47 
Maximum 90 
Sum 2016 
 
Calculation of Mean, Median, Mode, and Standard Deviation 
1. The highest score is 90 
2. The lowest score is 47 
3. The Range is 43 
4. The Mean is 67.20 
5. The Mode is 63 
6. The Standard Deviation is 10.867 
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Appendix 23 
Frequency Distribution of Speaking Ability 
 
 
 
 
 
 
 
 
Speaking Ability 
Score Frequency Percent Valid 
Percent 
Cumulative 
Percent 
Valid 50 3 10,0 10,0 10,0 
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55 3 10,0 10,0 20,0 
60 10 33,3 33,3 53,3 
65 5 16,7 16,7 70,0 
70 3 10,0 10,0 80,0 
75 3 10,0 10,0 90,0 
80 1 3,3 3,3 93,3 
85 2 6,7 6,7 100,0 
Total 30 100,0 100,0  
Statistics Speaking Ability 
 speaking 
ability 
N 
Valid 30 
Missing 0 
Mean 64,17 
Median 60,00 
Mode 60 
Std. Deviation 9,476 
Range 35 
Minimum 50 
Maximum 85 
Sum 1925 
 
Calculation of Mean, Median, Mode, and Standard Deviation 
1. The highest score is 85 
2. The lowest score is 50 
3. The Range is 35 
4. The Mean is 64.17 
5. The Mode is 60 
6. The Standard Deviation is 9.476 
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Appendix 24 
Normality Test of Students Motivation and 
Self-Confidence toward Speaking Ability 
 
 
 
 
 
 
 
 
Normality Test of Students’ Motivation and Self-Confidence 
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 toward Speaking Ability 
 
One-Sample Kolmogorov-Smirnov Test 
 motivation self 
confidence 
speaking 
ability 
N 30 30 30 
Normal Parametersa,b 
Mean 84,47 67,20 64,17 
Std. 
Deviation 
13,359 10,867 9,476 
Most Extreme 
Differences 
Absolute ,091 ,114 ,203 
Positive ,091 ,114 ,203 
Negative -,083 -,065 -,130 
Kolmogorov-Smirnov Z ,499 ,622 1,113 
Asymp. Sig. (2-tailed) ,964 ,834 ,168 
a. Test distribution is Normal. 
b. Calculated from data. 
 
Based on the result of data above, it can be concluded that significant value 
and the interpretation of the normality test described as follow: 
1) The value Kolmogorov-Smirnov of students motivation is 0.499 with 
significantly (p) = 0.964. Because the significantly (p) is bigger that α = 
0.05 (0.964 > 0.05), so the data is in normal distribution. 
2) The value Kolmogorov-Smirnov of self-confidence is 0.622 with 
significantly (p) = 0.843. Because the significantly (p) is bigger that α = 
0.05 (0.843 > 0.05), so the data is in normal distribution.  
3) The value Kolmogorov-Smirnov of speaking ability is 1.113 with 
significantly (p) = 168. Because the significantly (p) is bigger that α = 0.05 
(0.168 > 0.05), so the data is in normal distribution. In conclusion, the 
result of all o test above can conclude that the data is normal distribution. 
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Appendix 25 
Concept Speaking  
 
 
 
 
 
 
 
 
 
 
 
 
157 
 
 
Topic: recount text 
Make and tell me about your vacation you did, then it in front of the class. 
Please, give attention in using past tense as a content and indicator of speaking. 
 
Indicator Score Categories 
Fluency 1 No specific fluency description. Refer to other four language 
areas or implied level of fluency. Numerous non-native pauses 
and/ or a non – native flow that interest with intelligibility. 
2 Can handle with confidence but not with facility most social 
situation including introduction and casual conversations 
about current events, as well as work, family, and 
autobiographical information. 
3 Can discuss particular interest f competence with reasonable 
ease. Rarely has to grope for words.  
4 Able to use the language fluency on all levels normally 
pertinent to professional needs. Can participate in any 
conversation within the range of his experience wit 
h a high degree of fluency.   
5 Has complete fluency in the language such that his speech is 
fully accepted by educated native speaker.  
Grammar 1 Errors in grammar are frequent, but speaker can be understood 
by native speaker used to dealing with foreigner attempting to 
speak his language. 
2 Can usually handle elementary constructions quite accurately 
but dos not have thorough or confidence control of the 
grammar. 
3 Control of grammar is good. Able to speak the language with 
sufficient structural accuracy to participate effectively oin 
most formal and informal conversation on practical, social and 
professional topics.   
4 Able to use the language accurately on all levels normally to 
pertinent to pertinent to professional needs. Errors in grammar 
are quite rare. 
5 Equivalent to that of educated native speaker. 
Vocabulary 1 Speaking vocabulary inadequate to express anything but the 
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most elementary needs. 
2 Has speaking vocabulary sufficient to express anything but the 
most elementary needs. 
3 Able to speak language with sufficient vocabulary to 
participate effectively in the most formal and informal 
conversation in practical, social, and professional topics. 
Vocabulary is broad enough that he rarely has to grope for a 
word 
4 Can understand and participate in any conversation in the 
range of his experience with a high degree of precision of 
vocabulary.  
5 Speech on all levels is fully accepted by education native 
speakers in all its features including breadth. 
Pronunciation 1 Errors in pronunciation are frequent but can understood by a 
native speaker used to dealing with foreigner attempting to 
speak his language. 
2 Accent is intelligible though often quite faulty. 
3 Errors interfere with understanding and rarely disturb the 
native speaker. Accent may be obviously foreign. 
4 Errors in pronunciation are quite rare. 
5 Equivalent to and fully accepted by educated native speaker.  
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Appendix 26  
Procedures of validity test of questionnaire  
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 Open program SPSS 20.00 for windows.  
. 
 
 
 
 
 
 
 Click variable view, give content on the name column with item1 until 
complete number of the question number and decimal column stay 0.  
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 Click data view >> Insert data from the variable 
 
 
 
 
 
 Click analyze >> Click correlate, testing the correlation between 2 variable. 
Then, Click bivariate to analyze 2 variable simultaneously. It is also used 
to measure the correlation between 2 variable, independent and dependent. 
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 Then a table will appear like this one in bellow. 
 
 
 
 
 
 
 
 
 
 
 
 After that remove the variable column, check list pearson the analyze to 
find the correlation 2 variables that required parametric analyze >> Click 
OK. 
 
 
 
 
 
 
 Finally, there will appear the result in bellow. 
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Appendix 27 
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Procedures of Reliability Test of Students 
Motivation and Self-Confidence  
 
 
 
 
 
 
 
 
 
 
 Open program SPSS 20.00 for windows.  
 
 
 
 
 
 
 
 Click variable view, give content on the name column with item1 until  
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   complete number of the question number and decimal column stay 0. 
 
 
 
 
 
 
 
 Click data view >> Insert data from variable. 
 
 
 
 
 
 
 Click Analyze >> Click Scale then click Reliability Analysis as the 
accuration which show by the instrument and it is used to know the 
constancy of the test if it is used more than one.     
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 Replace the column in bellow to the items table. 
 
 
 
 
 
 
 
 After the data replaced into the items column >> Click OK 
 
 
 
 
 
 
 Finally, there will appear the result in bellow  
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Appendix 28 
Procedures of analysis data (Mean, Median, 
Mode, Range, Standard Deviation) 
 
 
 
 
 
 
 
 
 
 
 
Open Program SPSS 20.00. 
  Then, click variable view put label with motivation and speaking  
ability. Decimal stay (0)  
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 After inserting data from variables then click analyze >> Descriptive 
statistic is the summary of mean, median, mode and std. deviation. The 
click Frequencies which is used to get the value of the single variable.  
 
 
 
 
 
 
 
 
 
 
 
 After appear column below Frequencies table. 
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 Next replace to variable column and click ok. 
 
 
 
 
 
 
 
 Next click Mean, Median, Modus, Sum, Std deviation, Range, Minimum, 
Maximum. After that click continue. 
 
 
 
 
 
 
 After appear column like bellow then click histograms, and give check list 
at show curve on histogram then click continue. 
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 So, the result will appear a like the one. 
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Appendix 29 
Procedures of Normality Test 
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 Open program SPSS 20.00 
 
 
 
 
 
 
 
 Next, click variable view >> put a motivation and speaking ability as 
content of the label.  
 
 
 
 
 
 
 
 Then, click view data >> insert motivation and speaking ability score 
 
 
 
 
 
 
174 
 
 
 Click analyze >> Nonparametric Test used to compare the value of the 
mean to sample of population. Then Click legacy dialog to make the table 
in normality test. Then click 1-sample K-S (one sample test). 
 
 
 
 
 
 
 
 
 After that replace data to the test list and normal give check list.  
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 After that already splinted replace data to test variable list column and click 
ok.  
 
 
 
 
 
 
 
The result will appear a column like the one in below.  
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Appendix 30 
Procedures of Linearity Testing 
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 Open program SPSS 20.00.  
 
 
 
 
 
 
 
 Then click variable view >> insert motivation data and speaking ability to 
content of the label. 
 
 
 
 
 
 
 
 Next, click data view and put data from the variables.  
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 Next, click data view put motivation data and speaking ability, Click 
analyze, after that click compare mean for comparing the average of one 
sample or couple sample and then click mean for looking for scoring 
average. 
 
 
 
 
 
 
 
 Next, after appear column bellow replace the variable appropriate with 
column list dependent or independent list.  
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 After that replace motivation variable to dependent column and speaking 
ability independent column list then click. 
 
 
  
 
 
 
 
 Next, choose mean, number of cases and Std deviation at statistics column 
for replace to the cell statistics column. Check list test for linearity and 
click continue. 
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 So, the result will appear a column like this. 
So, the result will appear  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Appendix 31 
Procedures of Hypothesis Testing (First & 
Second) 
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 Open program SPSS 20.00. 
 
 
 
 
 
 Next, click variable data put motivation and speaking ability at label 
column. 
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 Next click data view >> insert motivation and speaking ability score. 
 
 
 
 
 
 Next click Analyze >> Click correlate, testing the correlation between 2 
variable. Then, Click bivariate to analyze 2 variable simultaneously. It is 
also used to measure the correlation between 2 variable, independent and 
dependent. 
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 Then appear table Bivariate Correlations like this. Replace data and check 
list at Correlation Coefficient “Pearson”, Test of Significant “one-tailed” 
and Flag significant correlation. 
 
 
 
 
 
 
 
 After the data already replace at variable column and click ok.  
 
 
 
 
  
 Then, the result will appear a column like the one in bellow.  
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Appendix 32 
Procedures of Hypothesis Testing (third)  
 
 
 
 
 
 
 
 
 
 
 
 Open program SPSS 20.00 
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 Next click variable view and give label motivation, self-confidence and 
speaking ability 
   
 
 
 
 
 
 
 
 
 Click data view and put data from three variables.  
 
  
 
 
 
 
 
 
 
 Next, click Analyze >> Regression use for knowing the influence between 
1 dependent variable toward independent variable. Then, click Linear as the 
statistic tool that is used for knowing the influence between 1 or more 
variables toward 1 variable. 
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 After that replace variable suit with dependent or independent(s) column.  
 
 
 
 
 
 
 
 
 Then after replaced, dependent filled with speaking and independent filled 
with motivation and self-confidence and click ok.  
 
 
 
 
 
 
 
 Next, click options and appear table linier statistics check list Estimates, 
Mode fit, R squared change, Descriptives, Part and partial correlation click 
continue. 
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 Finally, the result is like the one in bellow.  
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Appendix 33 
Pictures of Research 
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Students’ Tryout questionnaire X IPA 2 
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Students’ test questionnaire X IPA 1 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Students’ tell about they vacation  
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